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Preface

The ATransitional Justice Barometer
transitional justice in Tunisia, through a research work that involves Tunisian
experts -Kfarwoank i @Al Democr acy Transition
experts from the AUNni versity of Yor Kk
(Netherlands).

The Barometer, jointly with its partners, has chosen to focus this third study
onmdimor i alanrdohi baot i veeingn@partant gléments in the
process otransitional justice that the Tunisian experience has not addressed yet.
The st udy Histery amch CollettiveeMbemoily in Tunisia Contrasted
Notions. Teaching Recent History and the Figure of Bourguiba Today

As part of this qualitative resedrcinterviews were conducted with 45
experts and teachers of history and civic education in the Governorates of Sousse
(CenterEast) and GafseéSaouthWest). With this third study having been carried
out, the six regions of the country are now coveredhgy Transitional Justice
Barometer project.

The study places special focus on Habib Bourguiba, a pivotal figure in the
modern history of Tunisia. It examines the textbooks used in the teaching of
history and assesses their impact on collective memory.sitty ends with a
number of conclusions and recommendations that seek to contribute to the reform
of the teaching of history and civic education, supposed to be one of the outputs of
the transitional justice process.

To concl ude, the Baramstiteronali shest.i
interviewed teachers and experts for having contributed to the success of this
research wor kkawak iilhis Ppemdcr aicA Tr ansi t
t hank I t's partners, the AU@mitwedrosi tfyoro
valuable expertise they have transferred to Tunisian researchers.

Amine Ghali
Director/ Al -Kawakibi
Democracy Transition Center
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History is one of the few compulsorysubjectsin educationsystemsaroundthe
world, reflecting both the capacityof the teachingof history to exertinfluenceon
studentsaandtheimportanceof historyfor societiesandgovernments

Executive summary

This study aims to analysethe experienceand perceptionof teachersof history and civic
educationin the regionsof Gafsaand Sousse concerningrecenthistorical dactsy how their
teachinghasevolved,aswell asevaluaing morebroadlythe impactof history educationon the
memoryandtrainingof students.

Usinga seriesof semistructurednterviews,the studypermitsan understanihg of how teachers
themselvesssesshe currentcontentof historytextbooks the amendmentghathavebeenmade
to them andtheir views on the methodologyof teaching particularlyaboutthe figure of the ex-
Presidentof the Republi¢ Habib Bourguiba,the principle - and most controversiali figure in
T u n i seceatlistory. Informedby a detailedanalysisof the main textbooks the studybrings
togetherecommendationandsuggestiongor teachergo improvethe teachingof recenthistory
and to make it compatible with recerttistorical memoy in Tunisig after the January14™
revolution In the light of thesediscussionsthe complexweb of history and memory,andthe
tensionsbetweerthem,areanalysed

History textbooksappearthroughthe prism of this reading,ashavinga fundamentakocialand
political role, andthereforebeingsubjectto significantcontestation

! Special Rapporteur for cultural rights, Farida Shaheed, on the writingeactiing of history, United Nations General
Assembly, August 9, 2013, A68/296, p18.
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Part |: Memory and transition: What role for education?

1. The notion of collectivememory and its ambiguities

Memory can be defined as a mental anchorof lived or receivedexperienceslt is socially
determinedandit influencesin large partthe commitmentof individuals, groupsandculturesto
their ways of life or their ideals. Memory is malleable,and influencedby time, and therefore
mustbelocatedin its socichistoricalcontext.

Collectivememorializaion initiatives, in turn, aim to commemoratan oftenconfrontationapast
eventor to enhanceits understandingn society. They include the constructionof sites of
memory(monumens, museurs, plaque$, ceremonie®r traditionalrituals, theatreand musical
performanceseducationahctivities sensitisationthe teachingof history, andthe recordingand
preservationof archives Theseinitiatives are essentialto building a nation, and form part of
whatthe socidogist BenedictAndersoncalls maginedcommunitie§?

The links betweenindividual memoryand collective memoryare complex and have beenthe
subject of extensiveresearch,at the crossroadsof philosophy, sociology, and psychology.
Indeed the notion of &ollectivememorymay seemshockingat first, becausenemorymeansa
priori, an intimate and personalstructure of the individual psyche.And indeed, collective
memoryis inseparablegrom the texture of an individual and lived history. Here we find the
different6 | e wfememdyidentified by sociologistMaurice Halbwacts:? individual memory,
social memory- linked to a group ard finally nationalmemory. Accordingto him, in effect
collectivethinking is not separateandindependentsince"the collective spirit only existsandis

only realizedin individual consciousness' The purposeof sitesof memoryis preciselyto allow

thesedifferentlevels to engageto mix historyandmemoryto enablethe blendingof individual,

lived memoryandnationalmemory.Theideaof 6 | i memdrreinforcesthis understandingf

memoryasperformative asthe productof a particularactivity. Memoryis thereforesomething
you do, not somethingyou have® It is constructedrom a confrontationwith the past,from the
variousunderstandingsf the latterin a society memorials,in particular,aim to concretisesuch
memory.This is alsowhatdistinguishesistoryfrom memory history claimsto be beyondlived

experience.

2 Hass, V. and Jodelet, Lmémoire, ses aspects sociaux et collectifs, in N. ROUSSIAU, Manuel de psychologie &auiale.
Editions In Press, 2000, pp21-134.

3 Halbwachs, M.,On Collective MemoryEdited andtranslatedby Lewis A. Coser. ChicagdJniversity of Chicago Press.
1992 .

* Ibid.

5W00d, NancyVectors of Memory: Legacies of Trauma in Postwar Eur@889. Oxford: Berg
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Collective memory can thereforebe thought of as the result of theseinteractionsbetween
individuals andinstitutions. It requireswhat Halbwachscalled "social frameworks,® enbodied
accordingto historian Pierre Nora in "placesof memory that allow it to take root.” To
rememberimplies, accordingto Halbwachs to attachoneselfto a particularphysical placeto
give meaningto the constructionof collective memories.Without this form of recognitionand
social sanction,memoryof traumarisks disappearingvith the passingof the generationsvho
carryit.®

In a sense history as an academicdiscipline is one of thesesocial settings amongothers a
social incarnationof memory that gives it flesh and ensuresits preservationin time. The
teachingof historyis oneof themainvectorsof memory

2. The relationship between history and memory: The impossibility of
neutrality?

One objective of this studyis to help deepenour understandingf the links and interaction
betweenthe teaching of history, especially recent history that is often subjectto greater
contestationandthe generalprocesf remembrancef the pastin Tunisia.

At first glance,the two termsmay indeedseemopposedo eachother History is an academic
disciplinebasedon the objectivity of researcrandwhich seeksto meetrigorousmethodological
criteria. Memoryappealdo the subjectivity of alived experiencepf anindividual, family, group
or community.Historyis only oneof manydeterminant®f collectivememory,which alsodraws
from othersourcessuchascommunityor familial stories,culture and public commemorations
(holidays, remembranceeremoniesetc). Unlike history, memoryis inherentlyemotional,it is
relatedto theidentity andvaluesof a group.Accordingto PierreNora, historymustthereforenot
commemoratehe past,asmemorydoes,but ratheranaly® how the pastis rememberedBYy its
claim to objectivity, history helpsto highlight the selectivityof memory,andpreventits possible
politicization.

Yet evenhistory is subjectto conflicting interpretations:by proving facts or endorsingthem
throughcourt decisions historical analyss remairs fundamentallypartial The interpretationof
historicalfactsis aninfinite task who waswrong,who wasright, accordingo which perspective
one can understanda fact or a historical figure. Thesediscussionsare evenmore sensitivein

® Halbwachs, M.On Collective MemonEdited and translated by Lewis A. Cosghicago:University of Chicago Press. 1992.
" Nora, P., Entre Mémoire et Histoire, lies lieux de mémoireSIORA P. (eds), Volume I, Paris, Gallimard, 1984XWII -XLII
8Nor a , P., L6 re de | a c destexde ménoire¥aume lil. Pari®, Galliaddr ¥093( dPeI7-) .
1012.
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societiesdeeplydivided after a violent conflict, or in the complextimes of political transition
Historiansthemselvesandalso- asshownherein our interviewsi teachersareoften caughtin
the lensof their own experiencestheir personalcommunityor family memoriesaffecing their
understandingf the past. Our interviews show that teachersare constantlymaking efforts to
distinguishbetweenwhat they believe what they think, and what they teach from textbook
supplied by the Stateéd history teachern Soussdestified to the difficulty of presumingsuch
objectivity. "I'm not neutral,l camotbein the face of extremismandracism’ (MC13), he says,
seemingo emphasizehe challengedo the principle of tolerancedn aliberal democracy

Otherteacherslsoconfirm explicitly thattheyarenot neutral,such asacivics teacheiin Sousse
who says'lt is clear,oneis nolongerobjectivesince2011,everyonedoeswhathe pleasesvhile
theteacheiis requiredto be neutral (MC17).In Gafsa,a historyteachethinks that"you haveto
beneutral in thetreatmenof collectivememory;thewomanwho transportedood to thefighters
in the mountainsmusthaveherrights As for Bourguiba,he practicedhis convictions (MCO06).
Anotherteachersaid:

After the revolution everyonewantsto write the storyin his own way, and| often
say that writing history should be objective and neutral. We camot under any
circumstancesake collective memoryand popularheritageas a sourcefor writing
history. Up to today one teachesabout Bourguiba from the 1930sup to 1956.
Bourguibashouldbe taughtasa whole,andhe mustbe presentin historyaccording
to his contributions.Bourguibais a leaderthat led the countryto independencel.
teach this about Bourguibain spite of the fact that at some pointbefore the
revolution, | was againsthim, but | alwaysseparateny judgmenton Bourguibaasa
citizenof Gafsa andhistory. (MC45).

The historicalnarrativeis thereforealwaysinfluencedby the historianand by the teachgby the
trainingtheyhavereceivedtheir skill level, or the mediumin which theywork. If this subjective
dimensioncamot completelybeignored it is importantthatthe historianor teacheris awareof

this biasandtheimpactof his memoryon his discourse

Moreover,athough to appreciatehe pastsometimesequiresdistanceand time, this distance
betweentraumaticeventsand their historical appropriationand commemoratiorcould be the
time necessarjor a generation(e.g. that of direct withessesand participants)to disappearpr

that necessaryo dispelfears.A form of appeasemeris, in any case necessaryiven the risk

that divisions and woundsreopenwithin the scopeof thesediscussionsSome countrieslike

Rwandaor Bosnia and Herzegovinahave thus opted not to teachrecenthistory in schoos,

becausat appeardo themimpossibleto agreeon a sharednarrativeof the past This solution
however seens undesirable becausein the time of Internet and social networks, younger
generationswill always find somewhereto learn, and will probably encounterhistorical
discourssthatmight befalse hatefulor excessivelypiased.

12



The teachingof history in schools,evenof the recentpast,remainsthe bestway to encourage
critical thinking in pupils and studentsin the face of such exclusionarydiscoursse and to

promote, within the limits of democratictolerance,a healthy debateabout the pastand its
interpretation A teacherin Soussebelieves "I haveto learn the knowledgebut also have a

sensitivity to aesthetic6 We must focus on the orald h e emphdssinghat “"popular
poetry’ (MC13)in particularcanbeawayto generateheseemotions A Gafsateachelagrees:

Interactivity is importantbut it takestime, you haveto lighten somelessonsand
focuson writing andinteracton with the studentin orderto havehis opinion, and
not getlostin aninformationflow... We musttry to avoidtiring the studentdut we
also must make them understandhe role of intellectualsand the contribution of
philosophis of the Enlightenmernéindthe Arab elite, classicaliterature journalistic
andassociationafctivity, the educationsector...The studentmustnot remainstuck
to the book but shoulddevelophis own culture it is his teachemwho musthelp him
in his reading... Therole of the courseis the awakeningof the studentto all news
andto encourage In to askquestionsthenhe canenrichhis own readings(MC04)

A more lively and interactive approachto teaching, soliciting individual memories and
narratives would be a way to overcomethe rigid split betweenhistoryandmemory.lt is alsoa
way to go beyondthe official historicaldiscoursewhich sometimesanargiralisesthe memories
of minority groups

3. Collective memory and democratic pluralism: memories of minorities
and of the transitiond 6 | os er s 6

Memorialinitiatives in times of transitioncanbe highly beneficialfor building democracyput
they also carry significant risks. Vigilance is thus required. Indeed, some memorialisation
initiatives,andgenerallyanydiscoursearoundthe past,cangenerater maintaindivisionswithin

a society leadingto a form of victimization, feelingsof injusticeand marginalistion, or evena
desirefor revenge.This is particularly the casewhen certainmemoriesare silenced,excluded
from official discourseof a State to the benefitof a mythicalandunilateralunderstandingf the

past. Marginalizedgroups are victimized twice: once by the violation of their rights, and a

secondtime by the exclusion of their memoriesfrom official discoursewhich furtherimpacts
theirlack of recognition.

A history teacherin Soussethinks it necessaryo revive the direct testimoniesof survivorsto
integratetheirmemoryin the corpusof history.

13



We mustchangethe methoalogy of teachinghistory, promotingcollectivememory
andtranscribingmemories My fatheris anactivist, he left high schoolseveratimes
to give his testimony, but thesailitants have beenignoredfor a long time. The
studentsare unawareof who Tahar Sfar is® | t rfesessaryto organizefestivals,
commemoratios solicit testimonies. The names of strees are often focusedon
foreigrers which distorts nationalidentity especiallywhen severalpersonalitiesof
the nationalmovementare not recognizedSometimest is limited to the namesof
memberof the Destourparty but not of martyrsof the revolution(MC23).

In Gafsaa historyteacheregrets:

The last Bey,10 Lamine is taught,as are Moncef Bey and Mohamed SadokBey '
but the othersareunknown...This periodof 250years which marksthe reign of the
Husseinitedynasty (17051957) is important,but to sumit up in 4 or 5 pages is
insufficient. As a teacheythroughmy readingl havegot to know the detailsof this
time ThereareBeyswho servedTunisig it is necessaryo be objective...We must
teachall the detailsof Ben Youssefand Thaalbiaswell; historyis summarizedrom
1934 until 1956andonly coversBourguila: it is aninjusticeto the countrybecause
it is the beginningof reforns, which werethentaken forwardn the future. We must
recognizethe role of Bourguibabut also mentionothe activists...The role of the
UGTT is notevenmentionedit is limited to its dateof creationandone or two of its
functions,but not therealfight thatit experiencedvith the partybefore1946.1t's as
if the writers of textbookswantedto limit the role of FarhatHached? in history to
benefit Bourguiba:maybeit is intentional?Insteadl hadto startwith Mohammed
Ali Hammi*® in the 1920s, and then Farhat Hachedin 1930, to understandthe
beginningof tradeunionactivitiesin a separatéesson.(MCO1)

Theseparticularmemories which disagreewith the 6 o f 0 and domihantversionof history,
arestill too oftenoverlooked.Indeed, he pastof a stateis generallyregardedy governmentss
animportantresourceor building values,andit is characteristiof authoritariangovernmentso
control the official way the pastis told and presented This @olitics of memory is a
manipulationof historyfor partisanpurposesthe useof collective mythsto establishegitimacy
and political supportled entire communitiesto seethemselvesrasedby false portrayalsand

® Tahar Sfar, activist and leader in the Neo Destour Party, was ptsffigt executive office when it was created March 2,
1934

10 TheBeysof Tuniswere the monarchs dlunisiafrom 1705, when thélusainid dynastaccededo the throne, mtil 1957,
when the monarchy was abolished.

1 History textbooks are limited to preserg only some of the Beys of Tunis: Lamine Bey, the last Beg deposedby
Bourguiba and the National Constituent Assembly in 1957; Moncef Bey, a nationalist who ofipm3édhy regime was
deposed and deported, died in exile in 1943, and buried in Tunisia in a popular funeral. Sadok Bey is the King who @ave Tunis
its first modern constitution in 1861.

2 FarhatHached bFl c)(®Felmuarni19145 December 1952) wgaaTunisiantrades unionist and one of the leaders of the
pro-independenc&unisian national movementalong withHabib BourguibaandSalah ben YousseHe wasassassinated by
the Frenchintelligence services

3 MohamedAli Hammi, Tunisiantradeunionist,foundedthefirst Tunisiantradeunioncentein 1924.
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stereotyped? Collective memory then becomesthe productof social contestatiof and new
cyclesof violencemayreappear.

In this sense,memory and history are intrinsically linked to politics history is always
reinterpretedto serve the objectivesof power, evenin democraticsocieties.One can thus
interpret the strong presenceof the heroic past of France through the many plaques
commemoratindghe victims of two world warsfound at the entranceof almosteveryvillage of

the country, while the war in Algeria is still largely ignored. It is clear that history servesto

shapecommunitiesandnationalidentity beyondreligious,ethnic, political or regionaldivisions

Thus, it helpsto strengtherthe legitimacyof power. Often, this processof legitimationthrough
this Qoolitics of memony implies a certain distortion, or an embellishmentof the facts dark
episodestend to be minimized, overlooked or justified. Historical discourse sees itself

homogenizeandsimplified to servethis nationalgoal.

This approachis problematicin the contextof public history educationbecauset shrinksthe
possibility of debateandreducescritical thinking andnuanceA historyteachelin Soussesays
to thecontrary thatoneneedsa:

Constructivemethodologywherethe studenthimself makes the deduction,but the
reality is different becausemy colleagus usea unilateralmethodology,wherethe
teacheris the sole possessoof knowledgebecauseof his training. The student
prefels summaries he remainspassive so it is for the teacherto find a balance.
(MC14).

In Gafsateacheremphasizeheimportanceof entrustingstudentsvith a moreproactiverole as
"the studentneedsto seeandto discovernewthings it is fun to colour a mapwhile dictationis

heavy... Before, we proceeded by dictation, whereasnow there are hew methods using
computers, througha seriesof videosconforming to the durationof the courselt allows a better
understandingthis is the digital age' says a teacher(MCO03), highlighting new opportunities
offeredby thesetechnologies.

Giving studentsa more active role would help reducethe risk of the political use of history,
which often tendsto a form of homogenisationperspectivesand diverseinterpretationsare
reducedthe mostcomplexeventsaresimplified to excessThis is particularlyproblematian the
contextof a democratictransition,becausepluralism and debateare the specific characteristics
of liberal democracyandshouldnot be threatenedinderany circumstances.

14 Hass, V., Les enjeux de la transmissides risques de la mémoire partisane et de l'instrumentalishton | 6 hi st oi r e,
du GRePS, 1, 20009.

15 Ben Alaya, D., La réappropriationd@déments dedHistoire sur Facebook dans un contetdeisien postévolutionnaire,
Educacao e Cultura Contemporaneal. 11, 24, 2014, pp. 233.
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The political manipulationof schoolhistory textbookscan take severalforms: the selectionof
facts, discourseghat suggestconclusionsto be privileged, the choice of the contextin which
certain peopleor groupsare described,disseminationof stereotypesabout peopleor specific
groups,usingphotographslesignedo communicatespecificmessager the useof established
languagethat leavesno room for doubtand excludesdebateor dilemmas'® A teacherin Gafsa
saysthatin thetextbooksusedin his clasghereis:

A focusonthe Destourparty,thatof Bourguiba.Theold Destourof Thaalbis taught
from the 1920sand 193G up to the separationbut afterthatthere areeferencedo
almost nothing more except through minor notes Bourguibais the dominant
charactepar excellencen thelessonsyhile MahmoudMatri'’ is barelyreferenced
Personally | quote other political figures such as Mahmoud Matri, just to give
balanceto the lessonsand so that the studenthas a more or less coherentand
balanceddeaof the historyof his country.Especiallyduringthattime, therewasnot
only Bourguiba:therewere other personalitieswith him andit is necessaryo cite
them

Teachersare temptedto fill in themselveghe failuresthey perceivein the historical narrative
conveyedin textbooks. Their training is thus essential. A delicate balancemust be found
betweena multitude of particularmemoriesand the mythologizingof a unified national past.
Ignoredmemoriesmustbe ableto be addedto this liberal memorywithout leadingto an overly
extreme cacophonyof memoriesthat threaten once again the social fabric. To maintain
compliancewith democratigrinciples,oneshouldthereforebe ableto demystifythe recentpast
to represenit no longer monolithically, but pluralistically. The questionis, in particular,how
this positioncanbetranslatedn schooltextbooks.

In the absenceof such an openingin the debate particular memoriesthat diverge from the
6 o f f and domiha@versionof historyareignored Collective memoryis thereforea selective
choiceof personalitiesandeventsfrom the past.Minority memoriesthosethatarenot foundin

this cohesivenarrativeconveyedby the State, may thus disappeamlong with thosewho carry
them Indeed, history is also a way to preservethe memory of certain eventsbeyond the
disappearancef the groupswho directly possesshosememories Accordingto Halbwachsto

perpetuatatself, collective memoryneedsa group which remember<ollectively: a nation, an
ethnic, cultural, religious group or evena family. The collectivity of the group influencesits
ability to remembera groupwith fluid contours,or whose identity is strictlymposedonly from

the outside,lacks this unique sense of belonging. In these cases, it may pnovedifficult to
perpetiate the memores of their marginalizationIf the statedoesnot perpetuateheir memory

16 Special Rapporteur teeport in the field of cultural rights, Farida Shaheed, on the writing and teaching of history, the United
Nations General Assembly, August 9, 2013, A/ 68/296, pp2019

7 MahmoudEl Materi, doctor, nationalistand activist who foundedthe Neo DestourParty with Habib Bourguibain 1934 and
chairedtheexecutive bureau of the party.
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throudh official commemorationsr throughthe teachingof history, it is likely thattheywill end
up disappeang.

Educationplaysa key role in the recognitionof victimized groupsand marginalizedmemories,
andis animportanttool in the contextof transitionaljustice.

4. Human rights, history and collective memory

Thesevariousissuesrelatedto memoryand to teachingare part of a clear legal framework
internationalregionalandnational.

The international level

This frameworkincludesin particularthe right of all to accesgheir cultural heritage,including
on the basisof Article 15(1)(a) of the InternationalCovenanton Economic,Socialand Cultural
Rights (ICESCR) andtheright of all to education,as statedin Article 13 of the ICESCRand
Articles 28 and 29 of the Conventionon the rights of the child. We canalsomentionthe right of
accessto information and knowledge and dissemination,basedon the right to freedom of
expressionasenshrinedn Article 19 of the InternationalCovenanbon Civil andPolitical Rights
and that includesthe freedomto seek,receive and impart information and ideas. Accessto
knowledgeand scientific information is anotherdimensionof the right of all to benefit from
scientificprogressassetoutin section15(1)(b) of theICESCR.

The national level

All rights relatedto education,culture, history, and to children'srights are enshrinedin the
Tunisian Constitutionof 27 January2014, which also recognizeghe importanceof historical
eventsandthe participationof the peoplein forging their history andtheir State. Similarly, the
law on transitionaljustice is the basisfor future work on memorializationwhich statesthis as
the main task of the Truth and Dignity Commission(TDC, InstanceVérité et Dignité), which
createdh specialsubcommitteefor the purpose.

Furthermorethe TunisianConstitutionhasgiven a specialplaceto recenthistory. It establishes
the basic principles to fight againstthe return to an authoritarianor dictatorial regime and

recognizes setof rightsrelatedto educatiorandteaching while focusingon the mostsensitive
socialgroups:childrenandthedisabled.

The Tunisianlaw on transitionaljusticé® cites in its Article 1 its purposeto "preserveand
archive collective memory. Section5 of the Act proposesthat "The preservatiorof national
memoryis aright guaranteedo all generation®f TunisiansandTunisia,andanobligationborne

18| aw No. 201353 of 24 December 2013 on the establishment of transitional justice.
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by the Stateandall institutionsthatfall underits tutelage to learnfrom it andcommemorat¢he
victims." Themainbodyresponsibldor TransitionalJustice the Truth and Dignity Commission
(TDC) recommendsaking all measures deemsnecessaryo preservenationalmemoryon the
victims of violations. It may alsosetup activitiesrequiredfor this purpose(Article 44, Law No.

201353). Finally, at the end of its work, the TDC "entrustsall of its documentsandrecordsto

the National Archives or to a preservationinstitution of national memory createdfor this

purposé.

For teachergnterviewed,the TDC is at the heartof this law on transitionaljustice asit falls
under the competenceof the Commissionto "uncoverthe truth objectivelyo (MC25). "An
academicandschdarly rewriting is necessaryhat reflectsthe importanceof historical political
personalities (MC33). Accordingto a historyteachernin Gafsa "The TDC mustcorrecthistory
to achieveits objectiveto ensurefairnessfor everyoneThe preservatiorof collectivememoryis
not aboutone personbut concernscivil society,throughan internationalapproach.. We must
not lose and constrainnationalhistory, memorythat bringsthe peopletogethercanonly protect
againstextremismand ensureour love for the country’ (MC09). Anotherteacherin Gafsa
believesthat "We needlegal proceduressuch as laws permitting accesso the archive. The
TDC should be encouragedand above all free from any media harassmentor political
exploitationto doits job underproperconditions (MC40).

Teachershowever believethat sucha missionrequires transparencypbjectivity and neutrality,
but somefearthatit mayalreadyno longerbe possibledueto the interferenceof politiciansand
"thediversionof the TDC" thatmanydeplored.

5.  Memory and memorialisation

Statesemergng from conflict or repressionare increasingly called upon to engagein the
implementationof active memorial policies, to honaur the memory of victims, recognizethe
violationsof humanrights andprovideguaranteesf non-repetition*”

Thus, since the 1980s,the creation of memorialshas becomesynonymouswith public and
official recognitionof humanrightsviolations it is a duty of gratitudeto the victims, a necessity
to preventfurther violenceand seeksto redefinemutual co-existencan the samecountry. Sites
of memory or public commemoratios, area representation of apecific event, whateverthe
periodin which it occurred(war, conflict, massiveandseriousviolationsof humanrights) or of
the personsconcernedby suchevents(including soldiers,fighters, victims, leadersor political
activists and activists of civil society)®® It thereforedrives a form of social unification of

19 Special Rapporteur in the field of cultural rights, Farida Shaheed, on memory proopssésp. 4.
Bickford , Loui s , 6 Me rnoTrasitiona Justise, Gultune anch Sacigty / Beyon& GuirgadhClara
RamirezBarat, New York, Council of Social Research, 2014
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memoryin the public space.Expressions opublic memory takevery different forms: actual

sites of violations (concentrationcamps,torture and detentioncentes, placesof massacres
gravesite} representativeites(monumentdearingthe namesof victims, changingthe names
of streetssquaresor infrastructuremuseumsmemois), or activities(public apologies, rburial,

tours, shows,exhibitions, etc.) All of thesemodescan be mobilized as part of the teachingof

history,including "throughbooks,art, theatreplays" attestsoneteacheiin Sousse

We needmovies and songsfor all the figures of the country. People are not
interestedn men of culture Thereis not evena festival for Abu Kacem Chebbf*
whom we study in our last school yearghereis none for Saliha, Naima, and
Oulaya® Culture is a mechanism for thereservationof collective memory
Europeansiaveunderstoodhis. (MC13)

In Gafsaa historyteachegivesgreatimportanceto:

Documentation, transcription, academic preservation by creating specialized
institutions,the preservabn of oral heritage(cultural, media,educatioractivitiegé
Cultural activities, aroundpolitical figures like FarhatHachedto generateamong
studentghe desireto learnaboutthe history of activists,becauseow the studentis
empty.| wish that one would focus on the fellagas® the relationshipbetweenthe
unionsandthe party, armedresistanceynion activity... It mustrespectdiversityin
the creationof history.(MC24)

Sincethe 1980s.there has éena frenzy of memorialactivity, with a proliferationof phenomena
memorializingthe past** which appeaiincreasinglyrelatedto the recognitionof the victims and

nationalreconciliation® Thereistalkoft h e ¢ widutydofmernary,asa meansof struggle

againstinjustice or denial andto promotereconciliation This has been codifieith the Durban

Declaration- adoptedon SeptembeB, 2001 after the World Conferenceagainstracism,racial

discrimination xenophobiaandrelatedintolerance in which statesstressed:

It is essentiato rememberthe crimesand injusticesof the past, regardlesof the
place and the time when they occurred,to unequivocallycondemnthe tragedies
causedy racismandto tell the historicaltruth to achieve] € teconciliationandthe
building of societiesbasedn justice,equalityandsolidarity.?®

A great Tunisian poet (1968934) Part of his famoupoemliradatou Hayet alWanting to live) has been integrated into the
Tunisian national anthem.

22 Famous Tunisian singers of the 20th century.

 The termfellagaor fellagha (Arabicw LL pisYuBB#& to denote a Tunisian Algerianfighter in the struggle for independence
from French domination

2 Miguel A. Marin Luna, "The Evolution and Present Status of the Laws of Wars" Reports of Course of the International Law
Academy, vol. 92, 1957, p. 652.

% Robins, S . Challénging the Therapeutictiitc: a VictimCentered Evaluation of the Transitional Justice Process in East
Timor ", International Journal of Transitional Justi¢cé/ol. 6. No. 1 (March 2012), pp. 8505.

26 Gensburger, S. and Lavabre,-B. "Entre devoir de mémoire et abus de mémoiaesociologie de la mémoire comme tierce
opposition», in Histoire, Mémoire et Epistémologidutour de Paul Ricoeur, Bertrand Miiller, éd. LausanneP&glot, 2004.
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6. Therole of educationin transitional justice

In his reportdevotedto the writing andteachingof history,the SpecialRapporteuof the United
Nationson Cultural Rightsdrewattentionto thefact that:

In theteachingof history,animportantdistinctionmustbe madebetweenpnthe onehand,

the teaching aprimary andsecondaryevel, wherethe statehasimportantresponsibilities
to putin place appropriatecurricula and minimum levels of educationand, secondly,
higher education where academicfreedommust be guaranteedand the stateshould not

seekto influenceprogranmes 2’

Yet the teaching of history is often driven by political aims and influenced by cultural
specifigties in eachsociet, thus helping to build the identity of a nation. Educationhas a
particularity, comparedto other dnechanism3 of transitional justice, in that it touckes all
generations:both those emerging from conflict or who have directly experiencedthe
dictatorshipandthosewho follow them.

Therevisionof schoolcurriculais a particularlyimportantissuefor the new governmentwhich
emergedafter a major political transition,becauset gives him the opportunityto offer a new
narrativeof therecentpast,which will helpbuild thelegitimacyof thenascenstate A teachelin
Gafsacriticizesthe suppliedtextbooks arguingthat:

Their productionquality is mediocre the book comesapartafter two weeks.There
areplenty of mistakesfor examplethe dateof April 9, 1938is the celebratiorof the
martyrs,in thebookit saysit wastheday22 peopledied, but this isfalse,theywere
many more. | remarked on this to thepector’® The contentis acceptableit is rich
in documentsbutit mustbeimproved (MCO04)

In Soussne finds the same viepasshownby a historyteacher:

The textbookis the realizationof a statepolicy that putsthe studentin his African
and Arabenvironment.Studentsnow ignore the detailsfor ideologicalor political
reasonsThereis arealproblembecausave seekto develop thinking, but with these
ideologicallimits we will not createa collective memoryand identity, becauseone
needsa memorialto do that We must give the story its true value; | am for

27 The Speml Rapporteur to report in the field of cultural rights, Farida Shaheed, on the writing and teaching of history, the

United Nations General Assembiugust 9, 2013, A/ 68/296, 5.
% The events of Aprildth and 9" 1938 markthe first major event of th Neo Destour. Partywhereleaders called fo

demonstrations against coloai®n and to requestBunisianGovernment and a Parliament. The protests gathered thousands of

people h Tunis and other cities. They memarked \th a hundred dead and woundéue arresbf politburo members of the
Neo Destour, their banishment and the prohibition of the party newspaper. After Indepentlerfgesil Qvas proclaimed
National Day of Martyrs.
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organizingcoursesaroundsuchthemeswith comparison®f different constitutions
in theworld, the storieof warsandrevolutions (MC16).

The teaching of history should strengthenthe critical thinking capacitiesof the younger
generationwhile building democraticcitizenship.It is with this goal in mind that manytruth
commissiongnclude amongtheir final recommendationthe reform of historyteachingandthe
additionof civic or human rightseducationn the curricula

History textbooks: betweenpolicy and pedagogy

History textbookstherebyacquirea fundamentakocialand politicalrole, andwill thereforebe
subjectto significant political contestation The selectionprocedurefor history textbooksis
particularly sensitive in some cases,the State may indeedbe temptedto selectonly works
highlighting the &officialé6 v e of $he pastthroughpublic grantsor by buying in quantity a
single textboolfor public schools.Understanohg the processof drafting and selectng history
textbookss thereforea goodway of understandingher politicized nature.

Indeed, history textbooks,enjoying a very limited space,are alwaysobliged to make difficult

choicesfrom amongmany historical factsand are compelled t@resentthemin a simplified

way, especiallyin the primary gradesA historyteachemr egr et s t hat whil e t h
different materials (speeches, maps, texts),

Above allthe texts are too long, the studentloses concentration..We must adopt
acertainlogic to the teachingof the history of Tunisiain the 205 30s and 40s, the
world wars,thencolonialism,independence . The studentiosesthe threadof ideas,
you need a logidor betterresults.It would be interestingto study the history of
Tunisiabeforethat oftherest of theworld. (MCO02)

A history teacherin Gafsa believesthat thé programmeis not updatedto discussthe
independencef Tunisia youmustrecognizeherole of martyrs,it doesnot sufficeto talk of the
forthestatuso f 6 ¢ o mYoa sheullalseadldtherecentfactsof therevolution"(MC03), he
addedyegrettingthatthis is not yet the case Textbooksthusappearmsthoughnecessarilyartial
andbiasedtheycannot,by definition, andby the very limits of their materialsupport,reportall
points ofviewsandall of history.

Textbooksarethereforepotentiallydangerousools permitting the disseminian of messagesf
hateor political ideologiesthatdivide, asthey caterto ayoungaudience that immorevulnerable
by definition. This manipulationcan result also from selectivity in the choice of facts, by
spreadingethnic and racial stereotypespy forgetting decisive eventsor dark elements or
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through oversimplification Using a languagethat denies nuancéhesebookscan sometimes
leaveno roomfor doubtanddebatethereforeunderminng democracy.

There are severalways for teachersto guard againstthe politicization of their teaching.
Preservinghe possibility for themto freely usealternativetextbooksor supplementaryeaching
materials,is a way to ensure thatudentsandpupils canlearnaboutotheraspectof the history
theyaretaught.A history teachein Soussesad:

One doesnot haveto be glued to the book, exceptfor baccalaureate studentis
avoid conflicts betweenteachersespeciallywherethereis competition.. Teachers
do not have the meansto go elsewherewe must reform. The new methodology
dependsn practiceon the interactivity of the student:personallyl adoptsuch an
approach.lt is necessary taeview the book, take time and involve specialists
beyondthe inspectorsanduniversityprofessorsThe quality of the textbooknustbe
improved,which depends roresources, its necessaryo investin this areafor a
betterfuture (MC 13)

Pedagogyteachertraining, and the useof alternativeteachingmethods.areamong thevays of
minimising theserisks, as well as ensuringthe freedomof teachergo choosether teaching
methodologyA historyteacheiin Soussesaysthat he:

Mustrespecthe curriculumbutthereis afreedomto useall sourcedo enrichit. The

interactivity of new technology allows us a certain dynamic in understanding
information.| havethe textbookand | useother digital sources.The textbookhas

been overtakerwe mustupdateit sinceit is frozen,it is not motivatinganddynamic

enough;for the studentit seemssuperficial. The textbookthat isusedis old, dating

from 2003. Therewere changesmadein 2007 but it is not enough | thereforeuse

newtechnologies(TM14)

A civics teacher irGafsasayssheuses'as support, theConstitution It is necessary tbe up to
date;l sometimeaisean articleto enrichthingsbutdue to dack of time | cannotfind the ability
to teacheverything.l teachthe material one hour per weeki it is not enough' sheregrets
(MCO06)

Furthermorethe use of the news anaf oral history by those who teachhistoryis aninteresting
pedagogicatool, which allows studentgo discusghe pastandencouragethemto takea critical
approach wherobservingthe facts. Visits, as aclass,to sites of memoryparticipationin
ceremoniesof remembranceor watching movies, are similar examples.In some transitional
contexts,the revision of old textbooks whichconveyeddistortedvisions of the pastand hate
messagesanbedifficult in the shorttermandis likely to generatestrongopposition:the useof
thesealternativemethodsmay then be especiallyinteresting.In particular,a multidisciplinary,
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interdisciplinaryapproachoffering a pluralistview of historycanbebeneficial,asrecommended
by UNESCOto contributeto "overcoming the dominantversionof history?®

Finally, the work of truth commissionsalsoconstituts in itself a fundamentateachingtool *° which can
be an importantresourcefor teachers. A such,it is importantto include themearly in the processof

transitionaljustice. Indeed,the recommendationsf truth commissiongonstitutea major turning

point in thatthey help civil societyorganizationdo maintainthe need formemoriaization and
history teachingon the agenda.These recommendationsften limit the policy space of

governmentshat,wereit otherwise might be temptedto destroythe placesof rememberingand
therebyerasehe memoriesattachedo them?®

In 2004 the Truth and ReconciliationCommissionof SierraLeone published,in collaboration
with UNICEF, a versionof its final reportfor childrenandadolescentso which more than 100
children directlyparticipatel in the design.Similarly, alargenumberof truth commissions have
recommendethatdetentionfacilities aretransformednto placesof memoryor, failing that, that
memorialsbe erectedn remembrancerThis is true ofthe Commissiornof Inquiry in Chaaz_(that
operatedbetweenl1990 and 1992) of the Equity and ReconciliationCommission ofMorocco,
the Salvadorian Truth Commissigi and of the GuatemalanCommission for Historical
Clarification

Someteachersnterviewedhaveemphasisedertainforms of memorialisation that theyconsider
a just tribute to different national, regionaland local personalitiesfrom the areas of politics,
tradeuniors, culture artsandothess. A teacherfrom Gafsarecallsthat "it is the role of civil
societythroughstudycentes to preservememory or througha museum The ceremoniesare a
joke, but a statue why not: ités alreadybeen done for Abdelaziz Akermi®* for exampled
(MCO02) Otherteachergrefermuseumsandnotably regionamuseumsas well aghe creation
of festivalsanddaysof memory.These are some potentiavenuegor the TDC to follow.

Teachers
Teachersclearly have an essentialrole in the processof transitionaljustice Their level of

gualificationandskills, their ability to innovateandfind creativeteachingmethodsto fill or to

2 Special Rapporteur in the field of cultural rights, Farida Shatmethe writing and teaching of history, the United Nations

General Assembly, August 9, 2013, A/ 68/296, p.. 22

¥pe Greiff, Pabl o 60On Maki n ¢gBarathCéara (Ed.Jranstionall Jestica/ CudturebanceSogietyi n  Ra mi
New York: ICTJ,2014.

3 Special Rapporteur to report in the field of cultural rights, Farida Shaheed, on memory processes, the United Nations General
Assembly, 23 January 2014, A/ HRC / 25/491 b.

82 Abakar, Mahamat Hassa@,hr oni que do&une en guLt tas duaégimende iHisderie ¢HakdrB&219000 n a |

Pari s, | 6 Har malilt. an, 2006, pp. 110

B Special Rapporteur to report in the field aftaral rights, Farida Shaheeap. cit.

Abdelaziz Akermi is a militant figure in the Gafsa region, which lobbied against French colonization and refused to disarm
after the internal selfjovernment in 1955. He was accused by the regime of Bourfpribaving plottecagainst theegime, was
sentenced to death with other activists and personalities, and executed in January 1963.
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complementexisting textbooks are key: textbooksind their content should only be a basis,
leaving them ayood margin of manoeuvreandinterpretatiom. Classrooms should be operted
disaussionson controversialissuesof the past. A history teacherin Gafsa underlina the
fimportanceof teachertraining without forgettingto follow the programme, but also toknow
how enrich t." (MC09) A civics teacherin Sousseadded, howeverthat "teachershave no
desireto look beyondthe book thisis a generatiorthathasno tastefor history, even thoughfor
me, it is more importantthan mathematicsBut | seeit amongmy colleaguesthey no longer
love their studentsit is no longera vocationfor them,butonly a source of incomé(MC17)

Thus, education training and capacity buildingof teachersare at the heartof historic memory
work in times of political transitionThey will largely determinethe degreeof innovationthat
teacherswill be able to bing to the learning process,and the extentto which they may use
creativityand critical thinkingo overcomethe shortcoming®f textbooksandteachingmaterials
they have to us&

For instance, &history teacherin Sousseexplains how he uses video to complement his
textbooks "Sometimeghereare 18 materialsfor the samecourse,ités necessary tohoosethe
materialto study otherwisehe lessonswill be incomprehensibleThereare severalmaterialsin
thetextbook,we mustkeepthe best.l haveseveralvideoson the topicsof historythataremore
comprehensibléo the student' (MC23) Also in Soussea history teacherwas concernecover
whatis perceivedasalack of academicsupport:

Thereis a certainfreedomin the handlingof information,the currentbook contains
materialsthat are sometimesnsufficient, we try to copy othes = with whatmeans
we haveor through the studenté | have a computerbut not a projector, the
inspectomeverthelesforcesusto usethe newtechnology(MC18)

A Gafsateacheifeelsthesame:

There arealso severalcoursematerialsthat exceedthe expectedduration of the
lesson materialsmustbe targetedto havebetterresults.| think the size of the book
sometimegxceed<l00 pagesfor commerciakeasons becausé¢he remuneratiorof
the producerof the book dependson the numberof pages.While in reality the
interestsof the studentshouldprevail over that of the producer.. The teachersvho
producethe book receivethe money,butit is oftencut and pastel from the Internet.
(MCO01)

® SpecialRapporteur to report in the field of cultural rights, Farida Shaheed, on the writing and teaching of dpstaity,p.
21.

24



Teachersnustthereforebeintegratedearlyin the procesof transitionaljustice,including in the
drafting of new history textboaskbecause, to a large extetite succesf its mechanismsfor
future generationdepemnls alsoon their work. Teachersareof coursesubjectto the partiality of
their own subjectivememory,andtheir vision of the pastwill undoubtedlybe shaped byheir
identities and their own experiencesThis cannotbe erased:t is importanthowever toraise
awarenessf this risk sothat, consciouf their own subjectivity, teachersarebetterequippedo
aim for objectivity.

The importance of debate
In order for teachers tactively contributeto transitionaljustice,the vertical picture of teaching

asa top-down transmissiorof knowledgeshould be abandoned in favour amore egalitarian
vision cented on critical discussiorand participatorydebats. The goal of history lessongnore
than the dogmatic and unilateraltransmissionof unquestionedknowledge,is to spark the
imaginativeemotionof the studentsandto encouagetheirindependencef thoughtsothat they
becomeautonomousand enlighteneditizens.Deliberation andlisagreemenére indeedat the
heartof democratidife: it is essentiato transmitthesevaluesat the earlieststage andto develop
the ability in children to questionassumptionsand to peacefullyresolvedisagreementsis a
retiredteachelin Soussesuggests

It is necessary tayive the studentthe opportunityto be trainedto researchand
analysematerials in ordeto helphim preparethe course Findingoutis difficult, the
studentis not a recordingtool. We must help him grow, teach himto search for
information to not stick to his notes The developmentof ideas and critical

knowledgefrom the youngestageis important.. Theworld is undergoingeconomic
change,we need a participatory democracy, everything will change with the
teachingof history, mathematicshumanities...We must preparethe studentfor

productivity, managemengandfor anewway of living. (MC16)

Anotherteacherof historyin Gafsasaidthatfinteractivitye is the new pedagogydemandedy
inspectors @MC11) Indeed,"this is the participatorymethod.It is the studentwho builds the
lessonand brings out the information. As teachey you presenthe materialand you allow the
studentthe opportunityto enrichthe lessonby himself It is a teachingmethodologythat has
provedits successaindhas beemsedfor alongtime." (MC29)

In Soussethe majority of teachergxpressed criticisrof the old, dop-downdmethod

Many people limit themselvesto obtaining the degree while it is much more
complicatedthan that, the developmenbf critical thinking and knowledgefrom a
youngageis important.A studentowninga computers differentfrom oneliving in
a remotearea.Our children are more effective with the use of computerstoday
(MC16).
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This adaptation oteaching methodologys not always easy, especiallywhen it comesto
controversiagl highly emotionalor very recent subjectsuch as mass human rights violations or
regime change. I@ssdiscussionganthenbecomevery lively. Teacherghereforeneedto create
safespacedor dialogue,to encouragegositivediscussiorandteachchildrenthe value of mutual
respectin disagreementLearningto becomea citizen is, indeed,to know o n ehis®ry and
values,but also- and primarily - behaviaral learning i.e. o developcapacities to participate
deliberatelistenandaccepto peacefullydisagree.
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Part Il : The (re)invention of the pastin Tunisia: a political strategy?

7. The figure of Bourguiba

Recentwork on the history of Tunisia covers amajor part of the period concernedby the
transitionaljustice process.Indeed,the 2013 law concernsthe period from 1 July 1955to 31

December2013 which is characterizedy a key personalityof the recenthistory of Tunisia

former PresidentHabib Bourguiba(1903-2000).A major figure in the political, social,cultural,

and economichistory of contemporaryTunisia, Bourguibais also a controversialffigure. As a
politician at the origin of major social reforms, he also represents amauthoritarianismthat
crushedall forms of opposition,and allowed very few freedoms.His return to the current
political sceneis undeniable:following the Tunisianrevolution of Januaryl4 2011, in the
avenuethatbearshis name monumentabtatuesof him have returnetb the cities of Tunis (June
2016)and SoussdAugust2016),while someof his closestadvisersand supporter§ormed new
coalitionsin the current political landscapeAll thesefactors have promptedthe Barometer
research team ttchoosehefigure of Bourguiba at the hearof theprocesof transitionaljustice,
as theobject of thisthird study.

For the majority of commentatorsand historians,and within Tunisian nationalmemoryitself,
Bourguibaremainsa key figure in the recenthistory of Tunisia,andseemso havemarkedthe
entireperiodfrom 1927to 1987andevenbeyond.To many heis still the main characteof the
nationalstruggleagainstFrenchcolonisation, the leaderof greatsocial reformsin Tunisia, the
liberator of women. Higegacy runs deep.

A legacyof reforms

Politically, Bourguibawasthe instigatorof the abolition of the monarchyof the Beys andthe
establishmenof a republicanregimeaftert h e ¢ oindependgndéade unified the national
justice systemunder civilian rule by abolishingthe religious courts. Socially, his project to
6| i b @unisianeadnenthroughthe promulgationof the PersonalStatusCodehasled to a
radicalchangean society,which continuesup totodayandrepresert, in manyrespectsa model
in the Arabworld. A teacherof civics in Soussehinks thatBourguibais:

A leader heis our de Gaulle.As thefirst Presidenbf the Republiche wasexcellent
He introducedfree education while today studying is no longerfree: everything
costsmoney | mustsaythatit is he who permittedthe emancipatiorof women,my
fathertodayis openbut maybeat the time of the Beyshe would not have beeso.
(MC17)

However,the teacher alsacknowledgeghat fiPresidentBourguibais a humanbeing: he has
both good sides and down sidealso in Sousseanotherhistoryteachethinks:
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Of course,opponentsof Bourguibaunderstoodhat Tunisian societycannotreject
Bourguiba:this is noticeablein the mediaup to now.. The studyof the personality
Bourguibais importantbecausdeis aleaderanda greatfigure of the 20"century,a
great speaker Tunisia is modern, it has distanced itselfrom extremism and
Bourguibawas able to makethe link betweenheritageand modernism.There are
thosewho do notlike Bourguibajthereis a conflict aroundhis personality’ (MC23)

In Gafsaa historyteachemddedrecalling hisown memory:

Thereis a generatiorthatlived throughthe protectorateandthatrespect8ourguiba.
During the 1987 coup, people criethecausaBourguibawasgone this wasthe case
for my father and my motherin-law, who is herself a teacher.The educated
generationof 1970 has a grudge against Bourguiba but there are amongthem
rational peoplewho respecthim becausehe had a role in the modernizationof
Tunisia. The disasteris the currentgenerationwho cannoteven forman opinionon
Bourguiba:they speakof the dictator Bourguiba and his dvictimsd but they are
ignorantandthemselves theictims of anideologicalconflict. It is an unconscious
reactionin favour of a political position(MC09)

A teacheof civics testified:

| speakespeciallyfor the women of my region who thank Bourguibafor their
situationtoday.His modern and liberatingleasallowedusto be free aswomen,to
study ando work. Unlike youngwomennow, who arewilling to stayat homeand
do nothing, Bourguibaconvinced usvomenof the importanceof freedomandself
esteem(MC27)

Bourguibaalsomadeeducatiorthe real engineof socialchangeby makingpublic educatioriree
andcompulsory andby creatingpublic schoolsthroughoutthe territory of the Republic.On the
economicfront, Bourguibatried to provide the countrywith a specific businessnodel, having
experimented withseveral options including the nationalistion of agricultural land in a
collectivist manney the creationof nationaleconomicenterprisesgooperativismand controlled
liberalism.

An authoritarian tendency

Despite these significant advances,Bourguiba also establishedan authoritarianregime that

excludedthe opposition from all sides (left, liberal, Arab nationalisf Islamist), including

divergentvoiceswithin his regime:the prohibition of political parties,tight control of national

organizations, establishing a presidential regime, the life presidencyand elimination of

opponentsA civics teacherin Soussebelieved that!'his fault is that he was badly supported,
with someexceptions..He shouldhave given ugpowerin 1970with his braindiseasethere was
still somefreedomthen but everythingwaslost with theidea oflife presidencybut! d o rthink
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it was his idea,it was his entouragevho wantedo hold onto power.|l experiencedhe Congress
of Monastir>® afterwhich therewereonly mistaked (MC17)

Economically,the different experimentdhaveled to a fragile nationaleconomyandhad avery
negativesocialimpad. For manyTunisiansduring this period, purchasingpowerremainedvery
low, while unemploymentand job insecurity increased)eadingto tragic eventslike those of
19787 and19842°

The balancesheetof the first presidentof Tunisiathereforeremainsuneven ambivalentandin
theabsencef anycomprehensivaistoricalor memorywork, hisimagein personabr collective
memorywill remain mixedand ambiguou®’

A return to the frontline

Sincethe victory of NidaaTounesandthe electionof Beji Caid Essebsin 2014,andfollowing
the formation of the new coalition governmenin early 2015, the transitionaljustice processhas
becomemore complexandthreatenedA new governmentof dationalunityd formed after the
election,contained membersof the IslamistEnnahdaand of NidaaTouneswho hadfocusedits
campaignon the themeof antilslamism- claiming its dOestourie® heritage as well asmany
representativesf theformerruling partyof BenAli, theRCD.

This unusualcombinationwasjustified by the needto avoidan 6 E g y pdemaadrandby the
fight againstjihadist terrorism,but it had complexeffects,including on the invention of a new
nationalnarrative.This new configurationseemso havepromptedthe political elite to wantto
durn the pagéon the past,andthereforestop supportinga TDC perceivedasoutdatedandtied
to abygonepolitical era,thatof the Troika.

The 20102011 revolutionhasthereforegraduallybemme absentfrom the public spaceand still
not really commemorated. Meanwhildhe security forces (police, National Guard military)
fighting againstterrorism are beconing the new and only dmartyr$ and are being awarded
commemorativglaquesin the city cente. Forgettingthe pasthusappeargo bea guarantorof

% The principle of life preglency was decided by the party at the Congress of Monastir. It was later integrated into the text of the
Constitution on 18 March 1975.
3"0n 26 January 1978, Black Thursday, a general strike called by the UGTT turned déhdhl officially dead.The $ate of
emergency was establisheskee: Chouikha, L. and Gobe, H,j st oi re de |l a Tuni lsaiDécoudegtgpui s | 61i n
110.
38 Following the raising of the prices of cereals and bread, on December 2, rit@8 broke out across the country. The
Government declared a state of emergency on January 3, 1984 and imposed witilefpasitioring tanks in the streets of the
capital. Price rises were canlegl and an official death toll of 70 dead given

Entel s , J. P., 6LOh®ritaledeponti satli ohoeteideoB®uaguebpaol itigtl
(ed),Habi b Bour gui ba, ,Raas/Aix endPoence, Karthafa hS8crenceé @olgigque comparative», 2004, pp. 223
247.
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stability in Tunisia the recentpastis reinvented sometimesn a nostalgicmanner.This process
of erasireis facilitated by the slowness of real history teaching reform and memorialization.

Thegeturnof BouRPgui bad

Disappointmentsgeneratedduring the expeditiousfuneral of Bourguiba have accordingto
historianKmar Bendanafuelled the &lame of memoryin Tunisians,and started to create the
dmyth of Bourguibé Ben Ali, anxiousto getrid of anyonewho could havecompeted with him,
deprived Tunisian of a national grievifgy their deceased leadék universityhistoryteacheliin
Soussdelieveshat

The problemis that Tunisiansreasonby analogy:they comparethe situationof the
country during the Bourguiba era with the situation today. For example they
comparethe photos ofBourguibanext toKennedy,while Marzoukicould onlymest
with a simple minister when travelling to the United StateBhereis a form of
nostalgia especiallygiven the depressingtateof the countryat all levels This is
encouraginghereturnof Bourguiba (MC16)
In this context evenhe vocabularyof Bourguiba,his quoations and references are more and
more current in the public spaieluding, paradoxicallyamonghis fiercestopponent$® There
iS no ruance Bourguibais presenteckither as an untouchablehero or as anentirely negative
dictator Thisinability to achieveanhonestandfull reviewof his personseemso betheresultof
amemorythatiss t i | | ardoef thelankdof anyrealhistoriographicalvork onthesubject.

As a consequence, there is still cansensual narrative dms policiesor his privatelife. The
Habib BourguibaMuseum inauguratedon April 6, 2013in his former residencen Monastir,
helps nourish a Bourguibaé my thuiltéaround un-nuancedclichés with no historiographical
work andnevermentioningthe dark sideof his characterdespitethe significant workcarriedout
recently shedding light othe systematigoersecutiorof his opponentgY oussefiste&! leftists,
Islamists, the military...), his tumultuousrelationshipwith the UGTT, his crushing of the
Zaytounathe main religious institutiorhis darkrole duringthe evacuation of French soldiers in
Bizerte, the proclamation oflife presidency,or his refusalto openup the Neo-Destourparty:.
Within this onesidedstory, maintainedoy both his supporteranddetractorsBourguibaappears
alternatelyasthe heir of Ataturk, the athei of the Codeof PersonalStatus,the pro-American
Francophilewho struggled againgthe Ramadarfast for economic reasonshe duilder of the
moderns t a theediberator of womerd or the enemyof r e | i. ghesevadous stereotypes
deserveto be questionedcritically in the light of Bo ur g ui b gdliscal engagamanit
becauseheyalsoaffectnationalmemory.This work mustbeginin the classroom.

40 See Bendanagmar, Relire les biographies de Bourguiba Vi e do6éun homme ou?»nMagheesetnce doéu
Sciences Sociales, 2005, pp. 10B. For a biography of Bourguiba see: Belhassen S. asdi®eS., 1988989, Bourguiba
Paris, Editiongeune Afrique, 2 val.

4l Youseffigt is a label for those who supported Salah Ben Youssef, the major rival to Bourguiba in the national movement of
independence.
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Two recent highly political decisions reflect this resurgeoicthe memory and policies of the
former PresidentThe first of these ishe return of the equestrian statue of Bourguiba to the
avenue in Tunis that bears his name, a datisie@lcomed by a history teacher in Gafsa as a sign
of national pride:

| amagainstdestroyinga wholephaseof our history. It is a periodof which wemust
be proud In Europe,peoplerespecttheir history. It is necessary toeachall these
stages andto preserveour memory.Thereareancientmonumentsn Europethatare
preserved,why all this hatred towards our history? We are now nostalgidor
Bourguiba and wéaverestoral his statuethat was removeth 1987.Why all these
contradictiors? All this needsto be taughtand respectedaway from sehhatred
(MC02)

The ®conddecision is the obligation fdeachergo devotean hourto Bourguibaon April 6, to

mark the anniversaryof his death.Accordingto Kmar Bendanathe reasongehind itareclear:
thedepartureof BenAli andthedifficulties of the postrevolutionperiodhavecreated a sense of
remorseand nostalga for him, at a time characterisedby a cruel lack of leadership.The
Bourguiba years have deeply and structurally marked Tunisia, however one evaluatabese
impactstoday educationand public health,andthe recognitionof the humanrights of women

led to a transformatiorthat swept the domesticspherewhich survives up totoday. Mobilizing

the legacy ofhourguibsnbtoday is a way to appeal to these nostalgic feelings of a strong leader
and a strong state, among Tunisians, and to gain political aredielslamist® depicted as
incompetent.

The resurgenceof Sdafism and religious extremismafter the revolution has put again the
guestionof w 0 m es ngbts at the heartof ideologicalandpolitical debatesincluding duringthe
drafting of theConstitution.Bourguibahasthereforegrownasa referenceo anduniqueactorin
Tunisiad gmodernity and reformismput also as a shield againstlslamist attemptsto reshape
society.

The figure of Bourguiba in politics: a mixed picture

For some politicians, Bourguibaremainsa key figure, the dounding fathe6 of the Tunisian
nationdespitehis failuresard mistakes™ To his opponentshowever it is theimageof a dictator
who still marks their memory.Bourguibais thusboth a charactelembodyingmodernismandan
authoritarianfigure that missedhis country'sdemocraticturn, andthereforebears responsibility
for the adventof Ben Ali. He is evenin the eyesof some,in particular among Islamists
dictator who attempted tgpermanentlytransformthe configuration of society by eradicating
certaintrends,including religious ones which he consideredbackwar@ To them, the recent

42 see in particular Belkhoja, TLes Trois Décennies de Bourguib@aris, Arcanteres/Publisud, 1999. Essebsi,Hahib

Bourguiba, leBon Grain e t lvrdiefTunis, Sud Editions, 2009. Charfi, ML.es ministres de Bourguiba Par i s, | Har matt a
Chedli, A., Bourguiba,TelQu e | €onrlu:daaTransition Bourguila/Ben Ali Tunis, Impression SIMPACT, 2011. Klibi, C.

H,Habi b Bour gui ba RegriRduhis D&néter,201€. Mdstiry AIn T®O Mo i g n a gHistoipe,oTunis, Sudd

Editions, 2011Mzali, M., Un PremierMinistre de Bourguibdémoigne SudEditions Tunis, 2010
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reinstallation of the statue of Bourguiba at the heart of Tignigrd to accept, and symbolizes
the failure of the transitional justice process.

Thesetwo interpretationf his characteremain meaningful andontinueto deeplydivide the
political landscapef postrevolution Tunisia, as well abe threelarge blocksthat composat:
the modernistDestour, the conservativelslamists, and the trade uniorist left. Rejecing or
claiming to representhe figure of Bourguibatoday thusremainsvery much the compassof
Tunisianpolitical life.

For the modernistDestour, the figure of Bourguibais the main policy reference:all political
movementdendto the dDestouriedtendencyandthey considerthe former headof Stateasthe
spiritual fatherandthe first sourceof inspirationfor their political project. Accordingto a civic
educationteacherin Sousse"the older generatiorand youngpeopleare pro-Bourguiba heis a
leaderuntil now, theerror d BenAli is to havenegatively affectethe image oBourguiba,and
peopleresentedhat. We needa psychologisto analyzethisreaction” (MC17)

These different movementsthat make up "the Destourien family"** do not deny the
shortcomings, failures and mistakes of Bourguiba. They present themselvesas "neo
Bourguibiens"combiningthe modernistprojectand the legacyof Bourguibabut adapting it to
democray, a missing elementof his regime which, after the revolutionhas becomean
inevitableclaim. This 6 B o u r gnoverheati8 widely embodiedtoday by the political party
Nidaa Tounes(Call of Tunisia) createdby a former minister under Bourguiba Beji Caid
EssebsiNidaa Tounes built its legitimacy and credibility during the 2014 elections by claiming
to be the inherdr of Bourguib® s me mo r y in atnedandiraprokeversion A teacher
of civic educationin Soussethought however that thecurrent@Bourguibarenaissandgis not
only theresultof the rhetoric of President Essebsi. Inde&8ajbouj** hasbeenplayingwith the
imageof Bourguiba(throughthe wearingof glassesfor example)but thatimage,unfortunately
hasnothingto do with Bourguiba.PresidenBourguibawas a visionary, Ben Ali was anidiot,
the current presidentis looking for a solution for the currentstateof the country, that is his
choice:hemustbearit." (MC17)

This strategyobviouslysucceededNidaa Touneswon a majority of seatsin Parliamentandits
candidateBeji Caid EssebsiywaselectedPresidentf the Republic.The Zaim (theleader)Habib
Bourguiba thereby lecame a true political model and slowly started to beehabilitatedin
Tunisian collective memory and the public space, where the numerous squares and avenues

3 Notably Nidaa Tounes, butlso Al Moubadara and Machrou Tour€he Destourien movement refers to thenstitutional
Liberal Party(p p M b hp tOF a-picztBFuadt@wcsf®F r ) , most Destounfoundeg in1R20t0 fight a s
French colonial control. The terBestouris usually translated asonstitutionafj and referred to the Tunisid@onstitution of
1863, the first in the Arab world.

44A nickname commonly given to President Beji Caid Essebsi
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bearing his name have never chad This comebacks stronglysymbolizedbytheé6 phy si cal 6
returnof his statueto the Avenuebearinghis namein the cente of Tunis, on 1°'June2016 after

beingtaken downby Ben Ali in 1987 The fact that so many avenuesand squaresn Tunisia

carry the nameof Bourguibais also a powerful symbol of his preeminence in the memorial

field, andthe persistingnability to really questionhis legacy.

For Islamists,*> who paidthe price of repressiorunderBourguiba® the former Headof Stateis
a purely dictatorial figure that destroyedTunisian religious identity and wiped out the other
strongman of the strugglefor independencand thepanArabisttendency SalahBen Youssef.
Bourguibaremainsin their eyesthe incarnationof a Westernproject,secularand counterto the
Arab-Muslim rootsof Tunisia.He is criticized for havingsuppressethe religiousinstitution of
Zaytounaand religious instruction but alsofor the abolition of polygamy,the legalizationof
adoption divorce,and evenabortion This national project profoundly contradics the Islamist
andconservativerojectbasedon the Shaia.

But while Bourguiba has long remainedan enemy for the Islamist tendency the recent
rapprochemenbetweenNidaa Tounesand Ennahdahasallowed a more moderatediscourseon
the period of Bourguiba,and even arehabilitationof his nameamong the religious side of
Tunisian politics It is therefore revealing th#éte returnof the statueof the leaderto downtown
Tunis has not raised large protestsamong Ennahdaparty members,althoughit may have
shockedits deeperbase, which was moreeeply impactedby the repressiomommittedby the
formerpresident.

To the left*” and trade unionists*® also repeatediyvictims of the Bourguibaregime,he is an
ambivalentfigure, a dictator but one who neverthelessshar@ certain of their aspirations,
including the socialist dimensionof its ideology (collectivist ambitions, educatioml reforms,
accesgo healthandfreedomfor womer). In spite of thesesimilarities, the Tunisianleft largely
suffered from this regime that repeatedlycracked down on them alongsidethe Islamists.

“On the links between Bourguiba and 1Isl am, see: Ftesgosi , F.
contour s audaci eux doun g amad, MetaQeisser\e(Eds), Habib Bourguiba,sLa &aten et 6 |, in (
| 6 H®r, dptca,pr 7999. Hafisa, N, 6Bourguiba et |l e Code du Statut Personnel

Camau, M. et Geisser, V. (Edsipbib Bourguibal a Tr ace et |, ppHE®78iHEjjalg. e, Boopu.r geouiitba et | 61
politique et le religieuxTunis, Sud Editions, 2011.

See in this regard: Dhi f a lddsdskamisteM .les déteriue du mouvamerd tlel l@ eredancke s  dr
islamiste/Ennahdha, 19819 9 2bBes i wi ol ati ons des d 195662013, Publeatidnddd a @oomlinatiom Tuni s i
Nationale Indépendante de Justice Transitionnelle, Tunis, 2014, p2008@&n Arabic); Kchaou, S. , 6Les viola

des islamistes en Tuni sLiees: vti ®nhoaitg noangsensleaddanisie;ildbBd13ropdseqpd. 6i Hho m
201-214.

47 On human rightsiolations against leftists: Belhed\ . 6Les violations des droits de 1| a
19681979, inLes Vi ol ati ons des Dr oi-2043 od.eit, ppdold 2he (ém TPRumibsiced , Mas 6
violations exercées sur la gauche tunisienne 29801 0 ibid., pp. 125144 (in Arabic); and Bougerra, ADe I'histoire de la

gauche Tunisienne: le Mouvement Perspectivie&631975 éd.Céres, Tunis, 993.

®Ben Hmi da, A. 6Les violat it1®n7s8 6d e si nd rLoeist sVidod sats yomdsi cdeelsi sDireosi
19562013, op. cit., pp.222 28 ; Saadaoui, F., OLes vilegdkha8 Hd,s idresl Wird.its des
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Perspectivist§ in particular,emergedas a threatin the eyesof the ex-Presidentand were the
object of aviolent and organisedepression which still remainsat the margins of history
textbookstoday A history teacherin Gafsaconfirms:"The role of the UGTT (the main trade
union) is not mentionedin textbooks,it is limited to its dateof creationand one or two of its
functions,but nothing onthe fight it had with the party before1946.Onewould think that the
peoplewho wrote the textbookswantedto limit therole of FarhatHached® in historyto preserve
the legacy oBourguiba maybeit is intentional”. A teacher in Sousssuggestsheteachng of a
sepaate lessondevotedentirely to learningthe history of the labaur movement."The course
materialsare limited as regardsthe trade union experiencethereare only 3 or 4 materials for
classesand since most of themdo not concerrpolitical activity, | am often obliged to look
elsewherebecaus¢he documentationve haves limited. | wonderwhy thatis? Somevictims of
the 1978events’ arealsomissingfrom textbooks We musttell thingsastheyare,we mustlove
our countryanddo everythingpossiblefor its good it is anobligationfor all citizens" (MCO1)

Towards a reconciliation of interpretations of memory?
Theseambivalentinterpretationsreflect the ambivalence ddourguiba himself. They can be
considered as powerfaharacteristiof a democraticsocietybasedon pluralism and peaceful
debate,and as suchthey shouldnot be erased The goal of transitionaljustice, in fact, is not
necessarilyto lead toa single and consensuaharrative of the past,or to promotea unified
conceptionof the role and place of Bourguibain the country'shistory. Instead,resisting the
unifying temptationsof political power in authoritarian regimesthe recognition of the
ambiguities, discrepanciesand complexities of this plural memory is at the heart of the
democraticexercise and key to a successful transitioh plurality of interpretationsand a
diversity of views areindeedthe sign of a truly opendemocracySomecontroverges may even
strengthensocial solidarity within sucha democracy:the very act of enteringinto discursive
conflict with anopponentin effect creategelationshipsvheretherehadnot been ondefore.It
signalsanagreemento peacefully égsagree.

The econciliationthat transitionaljustice seekscould be generatechaturally by suchpeaceful
conflicts of interpretatiorand social disagreementparticularly throughthe work of the TDC,
andbe reflectedin textbooksandin the publicspacemore generallyThe purposeof transitional
justiceshould not be&o extractfrom memoryeverythingthatdrivesdebatetransitionaljusticeis
notintendedto providea monolithic narrativeof the past,nor to turn the pageon whathappened
in pronouncinga final verdict on it. It is, rather to establishthe legitimate foundationsfor a
democrati¢ pluralistic and healthy debate a framework in which freedom of expression is
preserved within the limits of democratic tolergreedwherethesedifferent interpretationsare

49 Membersof the fiPerspectivé g r olaftipt movament severely repressed in the 198@& Le Mouvement Pspective,
19631975 ed. Ceres, Tunis, 1993.

50 While sometextbooks do mention trade union leader and national hero Farhat Hached, theyowesrtbtzk the major role of
the UGTT in the national struggle for independence.

51 The events of 26 January 1978, during the first general strike driven by the UGTT since independence, ihechdoed
deaths, but are still not mentioned or explained stolny textbooks. .
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openlyacknowledgedClassroomstextbooksandof courseteachersareat thefront linesof this
important exercise

8. Bourguiba in history textbooks

Tunisianhistory extbookswhich dedicate passagestheformerPresidentrethe following:the
history textbook for thé&™ yearof primary school*? that forthe 9" yearof primary schooland
that forthe 4+ yearof secondaryeducationwhich is the yearof the baccalauréain the Tunisian
schooling system?® Careful analysi®f thesethreebooks,which datefrom 2014,2015and 2013
respectivelyrevealthat they do not devotea specificchapterto Bourguibaas suchput that he
appearsin different lessons in particularin the ones on the struggfer independencend
statduilding after 1956.1t is revealing thahistory textbooks have not been subject te\asion
of their contentsafterthe 2011 revolution: therefore, theyonitain nothingon the period of Ben
Ali. The national educationalcentre, the public establishmentesponsiblefor creatingand
revising textbooks hasnot yet auditednew history textbooksand only reissus the sameones
each year. A major revision of both the content and methodology of the history textbooks used in
Tunisian chssrooms is thus a necessity.

A historyteachelin Sousséelievesthat AThere is nBoor ggwerddrmldys cat ed
but some passageseflecting the activities of the Destour party before and after 1934. The
presentatiorof Bourguibaand his activities occursthroughoutthis lessori’ (MC21) Another
history teacherin Soussestatesthat fithereis no coursededicatedo Bourguiba,heis quotedin
the framework of thenational movementin the late 193G The study of historical erasis,
however, alway®asedon Bourguiba Studentscanunderstandheseeventsthroughsucha well-
known political figure. To begin fom a different figure would requiremore explanatior'
(MC14) Similarly, in Gafsaa teacherthinksthatii t h e r eoursededicatedo Bourguiba he
appearsin the lessonthat chroniclesthe eventsof the 1930s and his contribution to the
developmenbf the PersonalStatus Code andin the liberation movementof women,although
TaharHadadwasatrue pioneerin regardto womens status."(MC05)

The three textbooks adopt a chronological approach?* They deal with several eventsand
charactersconsideringtheir role and variousinvolvemens in the nationalmovementstruggle
againstrenchcolonialismandin building theindependenstate.

52 Basic educatiom Tunisiacovers nine yearsf educationand iscompulsory and freaip to the age of 16.
3 History textbook for students of the 6th year of basic education, Tunis, Nationad @eriEducation, 2014History textbook
for students of the‘@year of basic education, Tunis, National @efior Education, 2015istory textbook for students of th&'4
year of secondary education, Tunis, National Gdoir Education, 2013.
>*The manual for the™®year of basic @ucation follovs the following structure:

The national movement in the 1920s, pp285

The national movement in the 1930s, pp- 22,
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A chronological approach

Therecenthistoryof Tunisiais presentedn thethreetextbooksfrom the mid-nineteentlcentury,
beginning with the adoption of the FundamentalPact in 1857 the promulgation of the
Constitution of 1861, the reforms initiated by Prime Minister Kheireddine and French
colonisation (1881).Thenthetextbooksbegin to discusthefight againstcolonisation,wherethe
figure of Bourguibafirst appearsA teacheiin Gafsaconfirmsthatheteaches:

The nationalmovementthe union movementn the late 1920, thentherise of the
Neo-Destour party in the 180s, the creation of the Union of Workers and the
relationshipwith colonisation. The SecondWorld War is an importantpoint but is
givennovaluein the progranme (MCO05)

In Sousseit wasconfirmedthatthis approachendsto eclipsemanyfactsat the expenseof the
history of the national movement It also contributego influendng the accountgiven of
Bourguiba.

It mustbe saidthatthe third progranme s reservedor the nationalmovementand
asaresultthe programme coversworld history (the First World War, the Bolshevik
revolution,the 1929crisis, authoritariarregimes the Cold War, the independencef
the colonies, the Palestiniancase and the independenceof the countries of the
Maghreh)." (MC23)

The Tunisian Youth Movement(Achabab Attounsi):>® This stagecoversthe 1900sand was
markedby thetragic JellazCemeteryevents(1911)° andthe tramboycott(1912)°” Theleaders
of this movementare clearly mentionedin the textbooks: Ali Bach Hamba, Bechir Sfar,
Abdejjalil Zaouchand Abdelaziz Thaalbi. The bookrecouns the claims of this movementand
the publication of their newgaper The Tunisian Picturesof the pioneersof the national

- The national movement from 1945 to 1956, pp981

- Tunisia 1956, 1987, pp. 9100.
The history textbok for studentsn the 4"year of secondary educatibasthe following structure:

- Tunisia during 1920, pp. 9817 ;

- Tunisia during the 1930, pp. 11837,

- Tunisia during World War Il, pp. 13851;

- Tunisia from 1945 to 1956@he independemprocess, pp. 25271,

- The national construction and modernization of society pp-2862

- Evolution of the political system in Tunisia and experiences of development from 1956 to 1987 -pp2286
%5 This phaseappears in three textbooks as dalk: History textbook for students of the 6th year of basic education, Tunis, CNP,
2014, pp.4648; History textbook for students of the 9th year of basic education, Tunis, CNP, 2015, pp, History textbook
for students of the 4th year of secondaryadion, Tunis, CNP, 2013, pp.983.
%6 The events of Jelaz cemetery, the largest in Tunisia, on 7 November 1911, took place following a decision of the Tunis
municipality to classify the cemetery as a public good, allowing all Muslims to bury their Tleageople of Tunis gathered
outside the cemetery to protest the decision. The crowd developed into clashes between residents and the French army, causing
many deaths and injuries. See Ben Haj Yahya (J) and Marzouki (M), The Battle of Jellaz, TDNSY 74T pp. 185 et seq. (in
Arabic).
5" The events of the tramway date from February 8, 1912. Prompted by the Tunisian Youth Movement, Tunis residents boycotted
the tramway for several days. Following these events the French authorities arrested serenflgaeldviovement of Young
Tunisians and ordered the exile of Abdelaziz Thaalbi and Ali Bach Hanba. See, History textbook for students of thef4th year o
secondary education, Tunis, CNP, 2013, ppl&5
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movementare presentecswell asthefirst coverof TheTunisian datedFebruary7, 1907.This
movementorganizedthe first demonstratiogs againstthe ProtectoratedemandingT uni si ans 6
rightsto freedom dignity andsocialserviceslt thereforeconstitutes aery importantpagein the

histary of the nationalmovementputremaindittle detailedin textbooks.

The 1920sand the birth of the Liberal Constitutional Party:>® this passagés devotedto the
birth of the Destour(Al Hizb al hor addoustour), andis markedby the evolutionof the Young
Tunisian movementand the creationof the first purely Tunisian party in 1920%° A history
teacheiin Gafsastresseshatheteachesthe nationalmovemenin Tunisiain the 1920swith the
party of Neo-Destour and the first trade union activity." (MC09) The three books recountthe
demandsof the party throughthe different Tunisiandelegationghat cameto Paristo present
their nationaist demanddgollowing the declarationof AmericanPresidentWoodrowWilson on

the right to seHdeterminationThese lessonsclude picturesof these delegationsandfocuson

the personof the leader of the Destour, Abdelaaziz Thaalbi and his book Tunisia Martyr,

publishedn Frenchin Parisin 1919.

The 1930sand 'the advent' of Bourguiba®® Bourguibaappeardirst in the threetextbooksin
lessons dedicated tbe nationalmovemenin the 1930s A historyteacheiin Gafsastateghat:

Bourguiba'spersonalityis taughtas part of the nationalmovementmore precisely,
after the 1932 Congressat Kasr Hellal. We start by talking of Bourguibaat the
expenseof Thaalbi but he is theparty leader, a sophisticatedpersonality who
followed modern studiesabroad He is a lawyer who knows very well how to
communicatewith citizens... 1t&s necessaryhat the period of 1933 to 1946 is
reservedor Bourguibain ouracademigrogranmes.(MCO01)

Linking Bourguibaso closely to the national movementreinforceshis heroic memoryin the
collective imagination. A Gafsa teacheralso says: "There are three lessonsthat address
Bourguiba,40% of the eventsin the progranmme relateto his role throughthe Neo-Destourparty
from the Kasr Hillel Congressand the meetingon RueDjbel. Other political figures (Moniji
Slim, SalahBen Y oussef)andinstitutions(UGTT, the UTICA...) are secondary(MC09)

%8 This step appears in three books as follddistory textbook for students of th& gear of basic education, Tunis, CNP, 2014,
pp.4952: History textbook for students of th& gear of basic education, Tunis, CNP, 2015, pf227 History textbook for
students of the®lyear of secondary educatioFunis, CNP, 2013, pp.10406.

® The Communist Party had been authorized in 1919 and brought together Tunisians, French, Italians and Maltese. In the wake
of the discovery of lot to assassinate President Bourguiba, the publications of the Communist Party were suspended. In 1963,
the party was prohibited by an administrative decision and one of its members prosecuted by the authorities. Fourtsen militan
were sentenced to death inpBemberl968,along with Perspective members. The PCT was again allowed to resume its activities
from 1981.See: Bouguerra, ADe I'Histoire de la Gauche Tunisienné& Mouvement Perspectived631975 op. cit.,pp. 52

53.

0 This step appears in three books as follows: History textbook for students df yleau6of basic education, Tunis, CNP, 2014,
pp.5356; History textbook for students of th& gear of basic education, Tunis, CNP, 2015, pf824 History textbook for
students of the lyear of secondary education, Tunis, CNP, 2013, pplBIB

37



A Destourparty membersince 1927, Bourguibaleft the movemenin 1934 to found a new
ConstitutionalLiberal Party,or Neo-Destour The textbooksemphasizehe differenceshetween
the old andthe new parties Bourguibaandhis companionslemandedndependencéor thefirst
time, andadvocatd for more radicaimodesof actionbeyondpeacefulnegotiationsTextbooks
put forward animageof Bourguiba as aationalistandas anactivist, closeto the poorestsocial
classes The congressmarking the creationof the Neo-Destourheld in Ksar Hellal, a small
village in the Sahelin whatis now the governorateof Monastirandthe birthplaceof Bourguiba
holds acentral placeFromthatmomenton, Bourguibais presentedn textbooksas&he leaded
of the nationalmovement.The three books give the namesand photosof other membersand
activists of the national movement (especially Mahmoud Matri, Bahri Guiga Tahar Sfar,
MohamedBourguiba,or Ali Balhaouaip but without too manydetailsabouttheir backgroundbr
their contribution All in all, Bourguiba appearsto be almost alone in the struggle for
independence theNeo-Destour.

The 1940s,politics and the union:®* The three ¢xtbookspresenthe 1940sasthe yearsof the
hardeningpf theauthoritariamapparatu®f the Frenchprotectorateegime,with theimpositionof
matrtial law, the World War, the Vichy governmentand the German presencein Tunisia.
Bourguiba appearsin the textbooksas an active and fearleskeader who was arrestedand
imprisonedmanytimesin Tunisia,AlgeriaandFrance Otheractivistsarementionedput always
at the marginA historyteacheiin Gafsasays

PresidenBourguibais a dominantfigure... We needa re-readingof history, aswe
speak of certain figures at the expenseof others, like Farhat Hachedor Ben
Youssef.. PresidenBourguibaoccupies a prominent plage the schooltextbooks

as animportantpersonality We mustrd tlenyi t . @residenBourguibais dominant

in mostcoursesheis the key. We arenot talking aboutTaherHadador the others,
historiographyexist in the book but i t W@ry short, which causesa fundamental
imbalance...Thereis no senseof criticism in the treatmentof information... t 6 s
necessary tadda passageo explainthenature of the nationaésistancenovement;
thereare leaderdike LazharChraiti who do not figureanywhere Textbooksneeda
reallessonon the nationalresistancenovement(MC12)

But the imageof Bourguibais alsothat of a manwho wantedto rally all nationalistforcesto
form a unitedfront againstthe protectorateasdemonstratetdy theCongresof August23, 1946
(MootamarLaylat al Kadr) comprisingmembersof the Destourandtradeunionists.The photo
accompanyingommentsn the threebooksis one of Bourguibaand FarhatHached the union
leaderduringa protestin 1949.

61 This step appears in three books as follows: History textbook for students 8fyaaréf basic education, Tunis, CNP, 2014,
pp.5758; History textbook for students of t8¥ year of basic education, Tunis, CNP, 2015, pp881History textbook for
students of thd" year of secondary education, Tunis, CNP, 2013, pp1438
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The 1950sand 'the road to independenc&® The threetextbooksadoptthe sameexpressiorto
describethe 1950s describingheseyearsa sthe éulminatiordof the militancy of Bourguibaand
his companions.Different textbooksthus recountthe image of a pragmatic politician who
acceptednternalautonomywhile continuingto pushfor thefull independencef Tunisia,with a
limited Frenchmilitary presencendgradualevacuatiorof its army. Bourguibaappeardiereasa
cleverpolitical strategistlaying a complaintwith the UN SecurityCouncil againstFranceafter
the assaulton Sakiet Sidi Youssefon February 8, 1958% The 1950s also representan
opportunityfor textbooksto mentionotherleadersof the nationalmovement suchas SalahBen
Youssef,Habib ThameurMongi Slim, Hedi Chaker,or Hedi Nouira. These however,are kept
at the margirs. (MCO3) In Sousse,a history teacherseemsto find this pre-eminenceof
Bourguibaover other leading national movementfigures as beingnormal and says:"At the
baccalaureattevel, therearefour courseson the nationalmovement| would saythat a fifth of
the courseis dedicatedo Bourguiba.. Bourguibais the leaderof the party. heis thereforemore
presentomparedo otheractivists It is aleaderwho led the countryto independencé (MC26)

The yearsof power: Bourguiba the reformer (1956:1987)°%* The threetextbookscall this period
Or'he constructionof the Stateand modernizationof societyda Theseyearsare devotedto the
leaderhimself: his role in the abolition of the monarchythe promulgationof the Constitutionof
1+Junel959 the nationalisition of agriculturalland,the creationof nationaladministrationgthe
army, police the nationalguard,the Central Bank, public enterprises) At the social level, the
threemanualsemphasize¢he major reforms conducted, includinghe adoptionof the personal
statuscode, the unification of the justice systemandthe abolition of Islamic courts but alsothe
introductionof free and compulsoryprimary educationfor boysandgirls. The books,including
thatfor the 4ryearof secondargchoo] relatethe experiencef collectivismandits failure with a
rathercritical eye This posture,which differs from the generallyneutralattitude of textbooks,
could be justified by the fact that Bourguibahimself acknowledgedhe failureof calectivism
andputall its responsibilityon his Secretaryf Statefor Planning, AhmedBen Salah In Gafsaa
civic education teacher recognizesthe benefits of Bourguiba: "Bourguiba is seen as a
modernisingfigure, most peoplelike him... | like Bourguiba he is not an authoritarian he
wantedto put an endto the tribal systemandto unify the nation The personalstatuscodeand
free educatiomarehis achievementsaaftewardstherewere somedrifts to retainpower” (MCOQ7)
This view is sharedin Soussewherea civic educationteacherconsidersherself"Bourguiba'’s
daughter | have benefitedfrom free educationand | taughteverywhere evenin Kasserinen

%2 This step appears in three books as follows: History textbook for students of the 6 th yasic afdoication, Tunis, CNP,
2014, pp.59%0; History textbook for students tfe gn year of basic education, Tunis, CNP, 2015, pp984History textbook

for students ofhe 4" year of secondary education, Tunis, CNP, 2013, pp2232

% 0on February 8, 1958, an air raid by the Frech army on a small Tunisian town on the border withkilgériaore than a
hundred personsThe victimswere civilians and includedstudents The French armypurported to béwunting members of the
Algerian Ndional Liberation Front (FLN) to justify the attack.

% This step appears in three books as follows: History textbook for students of the 6th year of basic education, Tunis4 CNP, 20
pp.6266; History textbook for students of the 9th year of basic edugafiunis, CNP, 2015, pp.901; History textbook for
students of the 4th year of secondary education, Tunis, CNP, 2013, 28272
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1960. Therewas a good level there | am a nationalistthrough school, school visits, without
mentionirg TV spots of Semlali and Mourali®® from which we learnedthe importanceof
hygiene but now the schoolis far from that reality." (MC17) A teacherof civic educationin
Sousseatherputsfocuson the needto question:

The sanctityand untouchable charactei the Bourguibaperiod, we mustteachabout the
conflict betweenBourguibaand Ben Youssefobjectively becauset is the opportunityto

createa balanceThis conflict is importantin someregions(Bizertein particular),we must
showthediversity of opiniors. The experiencef cooperaties, the feministnovementand

its influence on the Neo-Destour party, the contribution of women to the national
movement. Therearemanyerasthatshouldbetaughtobjectively (MC 16)

A largely descriptive approach

In general,despitethis tendencyto glorify Bourguibain certain periods,the approachof the

textbooksis mostly descriptive, lessanalyticaland not leavingmuch room for criticism of the

role andthe direction of the former Headof State.Someepisodef his career,which deserve
critical analysisareabsent.

The relationship betweerthe old and the Neo Destour. the conflict betweerBourguibaandhis
companion Thaalbj and the office of the old Destour requires a critical analysis of the
circumstaces and fate of relationsbetweenthe two leaders,which had a strong impact and
sometimeseven led to the use of violence®® According toa history teacherin Sousse fithe
difficulty concernghe nationalstory becausehere are somedetailsandso manyfigures There
is a lack of content,it is quite superficialand too focusedon Bourguiba Thaalbiand several
otherpolitical figuresareignored: (MC23) A historyteacheiin Gafsameanwhilethinks:

The conflict betweenBourguibawith a sectionof the partyandsomeof the national
unionswho supportedSalahBen Youssefis marginalized.We mustteachall the
detailsof BenYoussefandThaalbialso,historyis summarizedrom 1934 until 1956
and only covers Bourguiba it is an injustice to the country becauseit is the
beginningof reformfor thefuture.We mustrecognizetherole of Bourguibabut also
speakotheractivists (MCO1)

The relationship betweerBourguiba and SalahBen Youssef’ Thetextbooksmentiononly the
role of SalahBen Youssefin the struggle fomternalautonomy(1955)by calling it a "onestep

% Names ofTunisiancomedians who were vepopularin the early 1980throughhadsmall TV cartoonsriticizing some socia
aspects of Tunisian lifdack of citizenshiplack ofrespect for others, queuing at the counteygiene pollution, etc.)

56 See ThaalbiA., Naissance du Mouvement Nationateface by Kmar Bendana. Tunis,ititths Carthaginoiseries, 2014.

57 On the Ben YoussefBourguiba conflict, see: Sagheir, Alaya, A., Les violations dans le conflit Bour@ghayoussef, in
Les Violations des Dr oi t20813 dpe cit ISégherr,\taya, AeThe Ybussefistes amd releas: o6
Maghreb, Turs, The Maghreb Press, 20Q(ith Arabic) ; Khilfi, O.,Ldassassi nat d e TuSsa Editidns B n
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forward andtwo stepsback” policy, but without detailingthe reasongehindthis positionor the
conflict thatopposechim to Bourguibaandled toclashedetweemmembersf the two clans,up
to the murderof Ben Youssefin Frankfurtin 19618 Indeed,the three history books donot
relatethe facts of this &Fitnad (discord,in the words of Bourguiba)?® or eventhe fact that Ben
Youssefwasas@ssinatedn obscure circumstancamlike the murdersof FarhatHachedn 1952
andof Hedi Chakerin 1953.This6 p e d a gdssaimimcatold probablygoesbackto a political
position if the murdersof thetwo leadersHachedand Chakerwasprobablythe responsibilityof
the French on the contrarythe Bourguibaregimeandthe Zaim (leader)himselfwereimplicated
in theassassinain of BenYoussef This responsibility, of coursés not mentionedln Soussea
teacherthinks that fithesepolitical figures are the most dominantin history (Bourguibaand
Hached, the booksshouldbe revised to add SalahBen Youssefashe wasrunning thingsat the
time of the exile of Bourguibaand later there was a conflict on how to managethe party."
(MC26)

In Gafsa,a teacherbelievesthat studentsgenerallydo not recognise themselvas the story
conveyedoy textbooks:

When | speakof the history of Tunisiaat the undergraduatéevel, including Salah
Ben Youssefand his conflict with Bourguiba,studentsare always convincedthat
Bourguibais the authoritarianwhile Ben Youssefwas the victim. This is not the
opinionof everyone. Studentdo not adhereto certainchoicesmade byBourguiba,
but | try to talk aboutthis objectively (MCO05)

Sheadds highlightingthedifficulties of achievingsuchobijectivity in teaching:

Thereareseveralnterpretation®of history,therearethosewho speakof this conflict
and questionthe role of Bourguibain the murderof Ben Yousseé | mustsaythat
Ben Youssefwas a victim of Bourguiba who contributedto his murder.He was
afraid thatis why he decidedto takepower.|l cannottell themmy personabpinion,
but| discusshothviewsandit is for themto draw a conclusion(MCO05)

The episodeof the fellagas’® The complex relationshipbetweenBourguibaand the fellagas
(popularfighters againstFrenchcolonizatior) are not mentionedin the textbooks A teacherin
Gafsathus recalls that: "National history... does not touch the studentbecauseat dealswith

2005; Ouerda, M.gThe Roots of the Youssefiste Movemiim Maghrebine Journal of History, No. 72, May 1993, pp. 479
563 (in Arabic). See ab, the letter sent by Salah Ben Youssef to Béhi Ladgham, in LadghaBGgrBespondances 1951956
Tunis, CERES Editions, pp. 2&88;andTurki, A., The Youssefiste movement$outhern Tunisia, PhD Thesis, (in Arabic).
8 Khilfi, O., L5 a s s a s Salah Ban Yaugsebp. cit, and Chouikha, L. and Gobe. Hjstoire de la Tunisie depuis
| 6l nd®pendamkiE, op. cit
Quoted by Camau, M. and Greisser, V., Le syndrome autoritaire. Politique en Tunisie de Bourguiba a Ben Ali, Pesis, Press
de Siences Po, 2003, p.108.

0 On thepopular resistance movements, séddallah, T.,The Tunisian National Movement, New Nationalist People Regard,
Sousse, editions, Dar Al Maaraf, 1990 (in ArabBggheir Alaya A., Popular resistance in Tunisia durirge t1950s : Rise of
the cities, fellagas the yousséfistes, Tunis, 2000 (in Arabic) ; Faukie, Prom the Fellaguisme Youssefisme, CHEAM Notes,
January 21, 1958.
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leaders.The movementof fellagas which lastedfrom 1952to 1954 and had3000 membersis
guiteimpressivehowever it is nottaught” (TM99). In Soussea historyteachethinks:

Thenational consciencef Tunisiansandits developmentleserveanoverallreading
of history.I'm not againstBourguibahelovedhis countrybut heis notthe only one.
Resistancavas not limited to 1952:therearefellagaswho havegiven so muchfor

independenceA new form of resistancestartedin 1952. We must integratethese
political figuresin the progranmes and showthat LazharChraiti’* was executecby

Bourguiba.Thereis an obscureside ofBourguibathat we keephiding. | wantedto

work onthisissuebut my researchdirectorrefused (MC34)

Textbooksdo not contain anyphotosof thesefighters when they were fighting againstthe
Frencharmy before independenceSome of thesefighters had indeedbee accusedof being
Or ousséfisted and opposedto the work of the ConstituentAssemblyin 1956. Many of them
were sentenced to de&ttbut this tragic storystill remainsabsenfrom textbooks.

Bourguiba and the monarchy. Links betweerBourguibaandthe monarchyarenot discussedn
thetextbools either Thesearelimited to recouning the episodeof King MoncefBey (the nartyr
king),” calling him a dhationalistBeydandinsertingthe photoof his popularfuneral/* referring
to the abolition of the monarchyandthe proclamationof the Republicon 25 July 1957 without
any critical analysisof this act thatcould be considerea coup. The episodeof the abolition of
the monarchyand the confiscationof the property of the&Crown and the fate metedout to the
family membersof the Bey deserveamorecritical attention A teachelin Gafsaacknowledges'|
have a problemwith Bourguibaand the picture that is shared The man did so much for the
countrybut Bourguibanot only betrayedSalahBen Youssef,he wasalsonot fair to the families
andrelativesof the Beys" (TM41) Still in Gafsa,a historyteacherstressesheimportanceof re-
centing teaching aboutthe historyof Tunisiaasa whole:

ThelastBey - LamineBey - is taught,aswell asMoncef Bey and Mohamed SadokBey,
but the other ones remain unknown. The secondaryprogrammecoversonly part of the
story, teacling the period from 1574 until 18817° This period of 250 years, which
correspondso the Housseinitadynasty(17051957)is important:to sunmarise it in4 or 5
pagess insufficient (MCO01)

" Lazhar Chraitis agreat figure of the Gafsa region, activist and fighter of the Frenmfe®oratewho refused to disarm after
1955 andwvas charged with conspiradye wadried and sentenced to death in January 1963.
” Sagheir Alaya A., , Popular resistance in Tunisia during the 1950s : Rise of the cities, fellagas the yousséfis@&3)T @inis,
Arabic); Faurie, PM., From the Fellaguisme Youssefisme, CHEAM Notes, January 21, 1958.
73 seekhilfi, 0.,
Moncef Bey. Roi Martyr, Tunis, MC Editions, 2006.
" The history textbook for the 4th year of secondary school spends part of lessoruisia during World War I, the King
Moncef Bey and a paragraph deditl to the movement "moncéfist8ee pp. 142445.

Date of the annexation of Tunisia to the Ottoman Empire.
® Date of the beginning of the French protectarate
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Bourguiba and the labour movement’’ The various history textbooksonly treat the trade
union movementin a very generalmannerandin threeeras the period of creationof the first
Tunisianunionwith MohamedAli Hammiin 1924;therevival of the labour movementn 1940
with BelgacemGnaoui’® andthe creationof the UGTT in 1946by FarhatHached Howeverthe
relationshipbetweenBourguibaand AhmedTlili, "® andeventhat betweerBourguibaand Habib
Achour® the episode®f conflict andconfrontationduring the 1970sandearly 1980s(including
Black Thursdayon January26, 1978)arenot recounted In the cases whetbey aremertioned
asin the 4~ yeartextbook for thesecondarylevel, they are not the subjectof any real critical
analysis.A history teacherin Gafsaemphasiesthat: i T r ardoe activity had disturbedthe
party and especiallyat the time of BelgacemLegnaoui,they wantedto stop this activity. We
must not forget the role of the UGTT againstFrance the uniond sneetingswere a lot more
successfuthanthe political meetings MCO01) Similarly, a historyteacheilin Soussesaid "The
bombingby World War Il aircraft the activitiesof the UGTT, the creationof infrastructureand
servicesafter independenceThey all must be sketched aut understoodhistory at university
only, becausat is more detailed,it is necessaryo give more time to the teachingof history
becausét helpsto understanananythings" (MC22)

Bourguiba and the coup attempts® The manycoupattemptsagainstBourguibaandhis regime,
which guidedits policy towardsa hardeningand greatesecurity control, and justifiedunjust
political sentencesnd often eventhe death penalt;?2 are neither mentionednor discussedn
history textbooks.Tunisia has experiencedseveralcoup attempts,as undersbod by a history
teachein Gafsawho emphasiesthe multiplicity of interpretation®f the samefacts:

Eventsin Gafsa in1980° areimportant,thereareseveralcollectivememoriesabout
them. According to those in power it was a coupwhile the militants speakof
revolution, and for othersstill, it was an attack...The central pwerin Tunis was
afraid of theseeventsiit is still not possibleuntil afterthe revolutionto write books

" For the relationshippetween theéradeunions and Bourguiba, see Hadded,fihe labour movement between autonomy and
dependenag in: Violations of human rights in Tunisia, 192613,0p. cit, pp. 239252 (in Arabic)

8 See GnawaB., Memoirs of a nationalnion, Tunis, National Institute for thdistory of the National Movement, 1998 (in
Arabic).
9 As the Scretary General of the UGTT (between 1956 and 1963), Ahmed Tlili sent a famous letter to Habib Bourguiba in
January 1966 to let him know that the regideviated from the path of democracy and that the dissolution of political parties and
theformal interdiction to create new ones was a sernnistake.ln response, Ahmed Tlili was forced into exile in July 1965, but
the regime continued to pursue andasa him until his death in Paris on 25 June 1®&#: Fondation Ahmed TIili pour la
culture démocratiquéhmed Tlili pionnier de la culture démocratiqueaunis, Appolonia Editions, 2013.
80 Calling for the first general strike since independethedJGTT, led by Habib Achour was accused by the regionebeing
responsi bl e of 8Black Thdrslagt(26 danudry 1978Habib Adh@udwas arrested and sentenced to prison
with many otheiof trade unionistsandreleasedn 19801981. Habib Achour was even placed under house arrest and accused of
collusion with Colonel Gaddafn Libya. See Choukha, L. and Gobe. B.j st oi re de | a Tuniapkie depui s

. 3341.

ngee TabbabiH. Violations during the attepted coup of 1962, iWiolations of human rights in Tunisia, 192613,0p. cit.,
pp. 6786 (in Arabic).
%2 Toumi, M., La Tunisie de Bourguiba a Ben ARaris, PUF, 1989, p. 51.

83 On 26 and 27 January 1980 a commaradd supported by Libyattackedhe dty of Gafsa. The Tunisian armgdk back the
city on 3 February.
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on the subject.Personallyto methis eventis an attackanda sign ofcooperation
with foreign countriesagainstthe state But opinionsvary accordingto the position
of each memoryis the conflict between divergemositionson history." (TM09)

A historyteacheiin Gafsacontinues:

Bourguibararely visited Gafsa.In the 198 there was an attemptedcoup led by
MergheniandEzzdineCherfi andsupportedy Qaddafiat the timewho evenarmed
them.. Knowing thatthe peopleof Gafsahatal Bourguiba,they believedthe coup
leaderswould be welcomedby the citizenst h e rTleegareregardedasrebelsand
not as traitors. Hedi Nouira suggestedoombng the whole city... However, these
eventsand incidentsare not mentionedin our textbooks,not to mentionthe bread
riots of 1984,which arenotincludedin the bookseither™ (MC28)

éThe War of Bizerted®* History textbooksdescribe thevar in Bizerteasthe event that led to the

evacuationof the last Frenchsoldier,and presentit as a total victory for Tunisia. They fail to
presenthow the Bizerte eventsalso reflect the manipulative characterof Bourguibaand his
determinatiorto sacrifice young Tunisiansto intimidate and entrapthe Frencharmy and build
his own legitimacy A history teacherin Gafsaconsidersthat "Bourguibaproceeded to put in
place the pillars of the new modernTunisia, after that there were the eventsof Ramadaof
Bizerte" (MCO02) A teacheiin Gafsarecognize®n his partthatthereis:

A focus on personalitiesanyone consuting the modernhistory of Tunisia notices
the dominantpresencef Bourguiba,it lookslike he is the onlyactorof historyand
marginalizesthe rest, including the war of evacuationof Bizerte that was driven
primarily by peopleof theinterior suchasGafsa® (MC39)

Economic choicesand the failure of calectivism®® History textbooksintegratea lesson on
collectivismin the chapteron stateconstructionand the modernizationof society,without any
critical assessmentf this experience particularly of its dire humanand social consequences.
Having acceptedhe policy of agriculturalcooperativeproposedby the Secretaryof Statefor
Planning, Ahmed Ben Salah,the former presidentis never presentedas responsiblefor the
failure of this experiment.Bourguibamade Ahmed Ben Salahthe sole scapegoafor it, by
sending himo the SupremeCourtfor high treasonandimposinga sentencef 10 yearsof hard
labaur, demonstrating once again all the ambiguity of his character.This very important

84 gee Khilfi, O.,Bizerte: The War of Bourguibdunis, MC Editions, 2006 (in Arabic).

8 Textbooks cite the tragic eventstoth Rizerte Wabdbut do not mention anything about the mobilization campaign which was
conducted in the regions, and the thousands of young civilians who had been encouraged to participate in demonstisttions again

the French military base in Bizerte aindvienzel Bourgubda. No emphasis is placed onithdentity, thenumber of civilianspr

their regional origins.

8 For a view of economic experiences during the period of Bourguiba, see: AyaB., Le Systéeme de Développement

Tunisien: Vue Rétrospectivdes années 1962986 Tuni s, CPU; Ben Romdhane, M. , AMut at
mouvement ouvrier enAfnwmaisi € de 11®AParis, CNRS 8dftiuns, N84, dp. 2BB8 3 ,

Moalla, M.,De | 6i nd®p e n da mgsemepolitigae et ddweloppament économique en Tuhisis, Sud Editions

Tunis, 2011.
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episodein the political history of Tunisiadeservedo be narratedas suchandanalygd with a
critical and more nuancedapproachin textbooks A history teacherin Soussestressedmixing
his own family memorywith the country'snationalhistory:

There are severalevents,but the most importantto me is the revolution of the
farmersagainstthe systemof co-operative. At the time, my fatherwasinvolvedin

theseeventswhoseconsequencewere dramatic Farmers were arreste@overnor
AhmedBenLalounaintervenedo set thenfree:thatepisodehasleft a stronglegacy
in the Sahel (MC25)

Also in Soussea history teacherconfirmsthat fithe systemof cooperativesandits impacton
farmersin Msakenandtradersin Soussavasstriking, but thereis no analysisin our textbooksof

this experience (MC36) This absence, along with tkiésappearances of the generation that bore
the marks of this dark episode in Tunisian history, may lead to the disappearing of it in collective
memory.

Bourguiba and basic freedoms®” Textbooks,when treatingreformsintroducedby the former
head ofState emphasizehe freedomof womenand educationthat he brought to the country
demonstrating hisnodernistand opennature. Hisrepressiveandauthoritarianpolicies, thathas
led to a "guardianshipof societyby the State',®® and whose consequenceare still profound
today, are silenced. This neglect includes tefusalof all form of oppositionoutsidehis party,
or eveninsideit, the dissolutionof political partiesandthe prohibitionto createnew onesthe
enactingof a draconianlaw on associatios anddemonstrationgyut alsothe strict control of the
pressthe absence dfeedomof expressionpr the abusivarrestandtrial of any opponentor
dissidentvoice (studentstradeunionists,radicalleftistsandnon-Arab nationalists)slamistsand
evendissidentswithin his own party). This unilateralvision of the former Presidenput forward
by history textbookappearsto be sharedby many teachers, hoaver, especiallyin Sousse
"Bourguibais a Middle Easterrauthoritariarwho was attachetb power,heis notthe exception
in Arab history. We must not forget that he wa a modernist,he mademistakescertainly, but
therewere mainly benefitsfrom Bourguib@® golicy.” (MC16) For a history teacherin Gafsa
however. "Bourguibais the imageof the intellectual,the imageof the leader but above allthat
of theauthoritariad' (TM04)

Most teachersagreedon the fact that the regimeof Bourguibawasnot in favour of democracy
andfreedons, while acknowledginghe positivesides of his legacyndeed,ateachelin Sousse
says

87 Eor violations of rights and freedoms during the period of Bourguiba, see in partRellaassen, SfiLes legs bourguibiens
delar e p r e, snCanwmuwm M. anteisser, V. (edshlabi b Bour gui ba, ,dpait,ppr39lelct; Bersali,NO h®r i t ag

Bourguiba a I'épreuve de la démocratie 198863 Tunis, 2eme édition, 2032 Dhi f al | ah, M., iLes proc s
19561 9 8 7 duysticea etl_égislation en Tunisie Bourguibienne et dans les Pays Ardfmslation Temimi, Tunis, 2004, pp.

1591 7 8 ; Redi ssi , H. , AfLéautoritarisme de Bourgui ba: Continuit
129-222.

88Chouikha,L.andGlme,E.,Histoire de | a Tunijop.iclep.Bepui s | 6i nd®pendance
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As a student,| had some reproachn hindsight,| would say Bourguibahas not
workedfor democracyandfreedomof expressionThe coupof BenAli setup anew
politics of policing | wish Tunisianscould livein peaceandprogress(MC21)

A selectiveapproach

Minority memoriesjncludingmemoriesof thevictims of Bourguibathusseemlargelyforgotten

in the national narrativeconveyedin schooltextbooks.The revolution does not seem to have
drivenany major change in this view, and s@nificantreform appeardo havebeengenerated
to offer a more balanced approadihis absences detrimentalto the training of studentsanda
major obstaclein the reaization of the right to truth as aguaranteeof nonrepetition. History
textbooksare alsosstill too descriptiveandvery uncritica) reflectingan outdatedmethodology
of teachinga unilateral form history, and claiming a form of objectivity that occurs at the
expensef divergentdiscourss.

In this regardi,it is importantto remembethat textbooksarethe work of public structuresthey
are centrally controlledoy the National PedagogicaCentre,which is a public institution under
the supervisionof the Ministry of Education.In this sensethey also reflect the official public
selectionand are thereforelinked to political dynamics.In this context,the choice of themes,
events,charactersand narratives conveyedby themis guidedby political decisiors. A Sousse
history teacherconfirms that "Studentsknow the details,memoryis selectivefor ideological
reasonsit is limited to the positive, it is narcissistic. we neednewteachingmethodghatdiffuse
asenseof critique andof culture,we muststudyhistoryin both itsgoodandbadsides.” (MC16).
In that regards, thehtee history textbooksstudiedhereremainhighly selectiveand limited in
severaways,asdetailedbelow.

A focus on political history and political eventsat the expenseof other dimensionsof history,
including social, cultural, artistic, literary or scientific. Apart from certain developments
relatedto the impactof World War Two on thepopulationandthe worseningstateof poverty,
textbooksaresilenton such areag he ehnic, linguistic, cultural or religiousdiversity of Tunisia
is not presentednor are Jewish,Berberor black minorities The social effectsof the policies of
Bourguiba,particularlyin areaswithin or underthe effect of collectivization,are not presented
A Soussdistoryteacheregretsthat: "The political sideof historyis linked to the union, therole
of associationsand societyis secondaryln 1930, there was the literary movementof Tahet
Essourand Rachidia®® | try to focus myself on theseissuesin class,but due tolack of time |
cannotcover everything. The study of poverty in the protectorates exciting... it was a good
theme butone had to squeezeiit" (MC13)

89 The Rachidia is thdirst Tunisian institutionfor the preservation and dissemination of Tunisian music, the first music
conservatorynamed aftePrince Rashid Beya musiclover. Founded in 1933, the Rachidia continues up to this day to preserve
and spread thigaditionalmusic, bringing together the best musicians, comppagatssinger.
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The textbooks do nopresent thenovementsgcurrents,greatworks cultural, artistic or literary
eventswhich have marked Tunisian collective memory. Thus, nothing appearghrough these
lessonson the birth of Tunisiantheatre on its first film, on the appearancef the first modern

novel on artistic schoolssuchasthe éSchoolof Tunis?® or artists'movementdike Jamaat Taht
Essour(&@roup underthe rampart§.”* As a consequencehe purely political history portrayed

in textbooksappeardgar removedfrom reallife, from the everydayandthe evolutionof Tunisian

society:it seemsabstractandrisks losingthe attentionof studentsThelinks betweerhistoryand

the presentare not sufficiently explored.This absences detrimentalto the teaching itselkince

theseliveliest aspectof historycould helpto attracttheinterestof studentsA teacherof history

in Sousseahus propcsesto useotheralternativematerials suclas "books, art, theatre we need

moviesandsongsto illustrateall thefiguresof the country”. (MC13)

In termsof gendr, history textbooks while praisingthe PersonalStatusCode and the major
reformsintroducedby Bourguibacite very few femalecharactersn Tunisian historygxceptfor
Bchira Ben Mrad and Radhia Hadded®® The textbooks devotevery little space tothe
developmenbf the Tunisianfeminist movementin generaf®® to the effectsof different policies
on women or on the relationshig betweenmen and women. A history teacherin Gafsa
recognigsthat "the history of associationsvith the creationof the Khaldounid* andthe Islamic
Union of Womenheadedyy BechiraBenMrad is ignored by students' (MCO01)

An emphasion certain political figures: Thethreetextbooksstudiedhereneglectmanyfigures
who haveplayeda prominentrole in the recenthistory of Tunisia.Concentrated opolitical life
and events,they neglectliterary, artistic and scientific figures (such aghe Tunisianswho first
exercisedthe professionsusually reservedfor the French colonizers - the first doctors,
pharmacistsjawyers, judges,or generalof the Tunisianarmy). Great figures of the giitical
opposition(membersof the Tunisian Communistparty, Perspecties activists, members othe
TunisianWorkers- Al amel attounsi- movement and Arab nationalist} are also absenThis
partiality nourishesthe political myth of a state without a party, maintainedby Bourguiba

9 This isan artistic movement of Tunisian sculptors plastic artists, who, from 1940, tried to set up their own artistic movement in
Tunisia. Painters such as Moses Lelyles Lellouche@ndAntonio Corpora f or med t he A493& AtergWorkdf Four 6
War |1, other artists | do4i €hey disaussddcerchangedws and itnovativepideasfon afténn 6 i n
Tunisia, and broke with the colonial art movements. Many of them were students or professorsi@isthestitute of Fine Arts

See: Bouzid, D.L 6 Ec o | e, Tdngs, Alif &ditipns de la Méditerranée, 1995.

1 An informal group of poets, wigrs, musicians, and journalists who during World War Il met under the ramparts of the city of

Tunis, particularly in the subustof Bab SouikaThe movement marked artistic, literary and journalistic Tunis&e Dhaouadi,

R., and Lahmar, M6 Al i aouagit,e de Ghal ba ele Chira, éd. Organipation géeéralE agyptienies sour 0
du livre, 2004, pp. 1344; and Di Folco, PhLe go(t de TunjsParis, édMercure de France, 2007,90.

92 Bchira Ben Mrd and Radhia Hadded were activiatsd feminists andNational Assembly membersho presided ovethe

National Union of Tunisiaomen.

% Thereis only a single photo of a women's demonstration in Sfax (in January 1952) at page 256 of the mandélyefthef

secondary education.

o4 The Khaldouniawas ascholarly association created in the e@@ century, a circleof different intellectual®f the eraand
from all fields: scientific, literary, theologicalt organsed discussions and book presentations.
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himself, and it contributes, again,to place thesememoriesat the margin of the national or
0 o f f macative.l 6

Other key playersare quotedonly incidentaly or as accessoriesvithout providing their full
biographyand withouttheir most remarkable activitie¥his omissionconcernsall the figuresof
the Tunisian Youth Movement(Ali Bach Hamba, Tahar Sfar, Abdejlil Zaoucké )*® but also
MohamedAli Hammi, MahmoudEI Materi®® Mongi Slim, Hedi Chaker,Habib Achour, Hedi
Nouira, Behi Ladgham,and otherequallyimportantfiguresin Tunisiancollective memory.As
confirmedby a historyteacheiin Gafsa:

All eventsrevolve aroundreferencs to Bourguiba,without citing his countrymen

suchasMongi Slim andothers.FarhatHachedis only rarelymentionnedHowever,

afterBen Ali cameto power, all glorifying terms used to refer ®ourguiba,suchas

t h supré@memilitant the 'leader'or the 'Zaim, were removed But generally

Bourguibaremainsthe dominantfigure in all lessons,and his nameis the most

repeatedhroughout(MC28)
A concentrationon political eventsin Tunis at the expenseof regional and local history: Very
few regionaleventsare reportedin the textbooks,which focus mainly on Tunis andthe Sahel
without highlighting the local historiesof the regions. Apart from the Kasr Hdlal Congress
which gavebirth to the New DestourParty, and the presentatiorof the list of leadersof some
fellagas in the regions, textbooksremain very poor in terms of history beyondthe capital,
indirectly contributing tothe symbolic marginalizationof theseareas’’ The specific history,
culture, societyand identity of the variousregionsof the country are not highlighted, further
fuelling the partition of Tunisia, especiallybetweenthe coastand the interior; a division that
Bourguibahimselfi a native of Monastir- had contributed to entrencliEventhe mapsusedin
the booksseem discriminatory, forgetting to mention some cities for instance,the map
illustrating the evacuatiorof the Frencharmyonly mentionsBizerte (1962),SakietSidi Youssef
(1958) and Ramada(1958)?® In Gafsa,a history teater thinks "the role Gafsain the armed
resistanceand the trade union movementin the mining areais substantigl but also inthe
theatricalmovementr the scouts.The city of Gafsahadknownin 1980 an attackby extremist
groups"(MCO04), buttheseeventsareabsenfrom textbooksand do not appear on any maps.

In Soussealsq teacheraslkedto seetheir own regionalhistoryacknowledgedincluding "that of
fiactivists of the nationalmovementfrom the Sahé @MC18), or "eventsin Sousseduring the

% See Sfar, T.Le Journald 6 u n , FEiris, EdRions Bouslama, 1960; Abid, K.F.ahar Sfar 1903942 Tunis, National
Institute for the history of the National Movement, 2006 (in Arabic).

PEIMatri, M1 t i n®r ai re d-894NTurlsi Qéieg, B0t 192 6

97 See in this regarthe second report of the Transitional Justice Barometer: The Transitional Justice BarometefiT{2016)
"victim zone" and collective reparations in Tunisia: Ailmham and Sidi Makhlouf: "So rich and yet so po&&search report:
Tunis.

98 Textbook of history for students of the 6th year of basic education, CNP, 2014, p. 63.
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revolutionagainstthe authorityof the colonizerover theproductionof olive oil andits impacton
tradersor theconsequencesf the SecondVorld War onthecity of Sousse. ". Indeed:

The city of Sousseas not a political city, apartfrom the 26 Januarymovementand
the breadriots, it hasalwaysbeenquiet. The peoplehereloved Bourguibaandafter
therevolutiontherewas areturnto Bourguibism butit all dependon the eralt is a
port city thatdoesnot seekto opposecentralpower,exceptin 1984during thebread
riots, Soussewas in the cente, but the angercomesmainly from other cities and
from tradesunions. There were martyrs. The UGTT has to organize events
commemoratingthem.. Events like these must be preserved,historians must
transcribethe story, but for citizensit is necessary tpreservetheir memory inthe
namesof streetsthroughdaysdedicatedo suchor suchpersoror figures" (MC15)

Thesetestimoniesand requestsfor more recognitionof a regional history that remainsat the
marginsclearly show the complexrelationshi of history and collective memory asteachers
appear to bstrugglingwith their own particularmemories.
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Part Il : Improving the teaching of history - some recommendations for
teachers

9. Recommendations Relevanto the Teachingof History

Additions to TeachingMaterial s

Teachersinterviewed put the emphasison the importanceof integrating certain historical
elementgevents people facts)into textbooks for teachingecenthistory andwhich arenot now
included They also stressedhe needto correct certain aspects revise textbooksin a more
nuancedand criticalway, andopenthemto a diversity of viewpoints.

1. Teachrecenthistory and put the emphasison transitions that Tunisia hasknown

The Bourguiba and Ben Alperiodsareexamplesof political transition which, accordingto the
teachergmet, could contribute tdoetterunderstanthg the currentperiod and how to graspit.

Both after the Bey and the Bourguiba regime, Tunisia went through major political and
changes, and some form of transitional justice (or injusticefact, accordingto a history
teacherfrom Gafsa:"It is time to teach recent histogccuratelyand in detail the periodof the
presidencie®f BourguibaandBen Ali." (MC28) This teachingcould also cover,accordingto a
history teacherin Soussethe revolution and postrevolutiorary periods In the end, a civics
teacherin Gafsathinks the fistudenthasthe right to understandwvhat is happeningnow and
compareit to pasttransitions §TM29) Structuring lessonson recent history around these
previoustransitiors, after the Beyandafter Bourguiba,would help betterunderstandhe current
political transitionin the postrevolutionperiod,and to put it into a wider perspective.

2. Teachelementsof history and memory that are hitherto ignored or marginalised

Teacher®f historyfrom thetwo cities (Gafsaand Sousseprevery awareof theflaws of current
textbooks,which areomitting many historical, cultural, or socialelements The examplescited
are numerous:activists and fighters for independencere rot treated and where they are
included,they are neverpresentedas importantcharactersalwaysremainng in the shadowof
Bourguiba,t h e s ol e ndegemdentded his isdrticularlythe casefor MosbahJarbou,
LazharChraeit Bechir Ben Sdiraor SassiLassouadand Mahjoub Ben Ali. Additional tothese
forgotten militants, textbooks also marginalizethe role of the UGTT, of civil society, and
political partiesother than the Destour,such asthe PSCand RCD. By neglectingtheseother
stories,the 6 o f f stogG canveyedby history textbooksremainstoo unilateral It neglects
minority memoriesandthusdoesnot contribute tahereconciliationprocess.

3. Teachlocal and regionalhistory
In Gafsain particular,teachersecommenda greaterrecognitionof local and regional history

throughits inclusionin textbooks.Teachersote the generabbsencendmarginalistion of local
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and regionalevents,charactersand memoriesf r om t h e 0 o fstory econvayedin

textbooks,which is selective,simplistic and discriminatory. Someeven speakof a hogra® or

subalterrhistory, asis the case for instanceof "the Enfidhaeventsof 1950in which a pregnant
womanwaskilled". A teacherfrom Soussecalls for the "commemoration ofthe deathof this
martyr,and we mustdo the samething in the differentregionsof the country”. The sameteacher
invites us"to work on the reinterpretationof national history and local memoryto develop
collectivememory" (MC 16) Only thefull recognitionand integratiorof regionalmemoriescan
build the national story. Their continuous neglect, tdhe contrary, contributes to the
marginaligtion of theseregionsand constitutesa structuraland continuousviolation. Their
integration into the national narrative could therefore be considereda symbolic form of

reparation.

4. Highlight historical tensionsand different interpretations of history

Both ruanceand critical analysisby studentsmust bebetter promotedto fight againstany
political exploitation of the past. The majority of teachersinterviewed stressedthe overly
descriptivetreatmentof certain events,including key periods of crisis and the characteof
Bourguiba himself, an approaebhich doesnot encouragedebateor critical thinking among
students.In particular, someteacherscalled for more critical and analytical treatmentof the
conflict betweerBourguibaandBenYoussef,n order tobetterrecognizetherole of thelatterin
the strugglefor independencé a long time demand of the Islamisés historyteacheiin Gafsa
expressd his desirefor a betterteacling of "the fragmentatiorof the Neo-Destourparty andthe
conflict betweenBourguibaand Ben Youssef,the causesf theseproblems,the detailsof the
conference oKsar Hallel." Indeed for this teacher; historymustbe rational,but the truth & that
it is written by the strongestBesidestherearestill somebooksthatare publishedanonymouly
for fear of revealingthe errorsof Bourguiba It is necessaryo speakto the new generatiorto
understandvhatis requiredor thefuture

In Sousge a teachersuggeststeaching: "the conflict betweenBourguiba and Ben Youssef
objectively, becausets the opportunityto createa balance.You haveto showthe diversity of
interpretationsthe experienceof cdlectivism, the feminist movementandits influenceon the
neoDestour partythe contribution of womento the national movement. There are several
periodsthat should be taught objectively” (MC15) A number of intervieweesalled for the
removal ofthe6 s a n oftcartainhigiorical figures andespeciallyof Habib Bourguiba.

5. Teachhistory beyond thepolitical

The hegemonyof political history in recent history courseis problemati¢c according tothe
teachersnterviewedwho favour the teachingf the cultural, artistic, scientific or social figures
thatare also part othe history of the country As summarizedby a history teacherin Sousse

Tunisian expression designating discrimination based on social, regional, tribal arigihgur.
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"too much politics hagilled culture in the modernhistory of this country” (MC46) A history

teacherin Gafsacalled for"a focus on social and cultural history, that is to sayon the artistic

side" (MCO03) of nationalmemory.Similarly, a civic educationteachetin Gafsaemphasizeshe

obligationto "pay more attentionto the cultural, intellectual,architecturad side ofhistory. The

celebrationof the menandwomenof culture,art andliteratureis essentiaby reasonof the fact

that "culture is a mechanismof preservationof collective memory" (MC17). Teachers
interviewedcited a setof personalitiesncluding artists(such assingersHabibaMsika, Saliha,
Oulaya, Naiama ) men and women of letters (Abul Kacem Chebbé ) and even cultural

institutions (the Khaldounia, Taht Essour Rachidia ), that they wish were part of their
countryodés history.

Teaching Methodologies

A consensuseemsto emergefrom the collection of interviewson the need tahangethe
dominantmethodologyof teacling recent Istory in orderto further promotecritical thinking
and debateamong students,by using alternativetechniquesthat aremore participative and
interactive

1. Theteacherat the heart of the reform

The selection quality and training of teaches are essentiala successfuteachingof history.
Indeed,for the intervieweesgood scientific and educationaltraining of teaches guarantegthe
quality of educationtself. Accordingto acivic educatiorteachelinterviewedin Souse

The key is good teachertraining. Poor training in the Ben Ali era contributedto
mediocrity, andthe studens now are inour image.Before,the teachewasour idol,
now it is thefootballer:theteacheiis nolongeramodel (MC 17)

This legacy of past mistakesmust be reversed and teachers should work to build a better
reputation for themselvegccordingto a historyteachelin Sousse "there are severajnorant
teachers..this is evidentin the high rate of absenteeismVery few work 18 hours this isthe
maximum...However b give a respectableourse,one mustpreparethe material My teacher
taughtin Arabic, instantlytranslatingFrenchbooksto impressus. He wasa figure of the Destour
party”, (MC37) sheremembersspeaking of a different time.

2. Setnew goalsfor the teachingof history

Many teachersregret the image of the teachingof history as being nothing more than the

dictationof a courseto learnby heart,to reciteandtranscribefaithfully to getgoodmarks This

image has highly affected he discipling encouraging students tosk interest, and depriving

history of its civic vocation, its discursive and critical nature. The teachersinterviewed
emphasizedhe needto developin the studentthroughthe teachingof history, the capacities of

critical analysisand critical thinkingA historyteachein Gafsathinksthatit her e i a8 a nee
participatorymethodologybasedon criticism andanalysis Historywill educatenew generations
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of citizens and provide the meansto understandwhat is happeningaroundthem It has to
transmita spirit of critical thinking". (MC28) The objective,accordingto a history teacherin

Gafsa,is thereforeto traina"consciousstudentone that isableto really think andfind solutions
to concrete problem§(MC41). i.e, acitizen.

In termsof content history lessonshouldbetterappealto universalvaluesandarousethe proud
national identity of the students,"rooting in the mind and behaviour of the studentthe
importanceof citizenshiptoleranceandopenness$o others (MC43) This goalis servedby a set
of universalvaluesthattendto "groundin the studenthumanvalues, fairnessjustice,freedom"
(MC43) Theteachingof historyis thusa laboratoryto learnthe true meaningof citizenship,of
belongingandof nationalidentity, without any exclusionandwithout rejectng of the otherand
of differerce In Gafsaa historyteacherconsiderghat"it is necessaryo instil in the studenthe
valuesof the homelandthe importanceof respedng the flag, becauset is the symbol of the
activismof severalmartyrsof the pastWe mustraiseawarenessf theimportanceof respecting
thepublicgood" (MC02)

History andcivic educatiorarethereforeintrinsically linked. Adding new updatetessonson the
history of the recent evenithe 2008 Gafsa uprisinghe 2011 revolution the work of the
Constituent Assembly, recent elections etc) are all ways to build more bridges between
disciplineswhile highlighting the historical continuitiesbetweenpastand present,and gaining
more engagemenand interestamong studentdt is alsoa way to make educationseemmaore
alive. This effort would strengthenfurther "the senseof belonging,the feeling of pride and
identity, awayfrom politics’ (MC21), andit may alsoguardagainstthe extremismandreligious
fanaticismthatfeedsterrorism.Accordingto a historyteachelin Gafsa,"It is necessary tteach
the methodologyof the historiars. sourcesways of analys, milestonesgcritical thinking, the
understandin@f theroot causesindeffects ofanevent" This is a way to fighagainstunilateral
thinking, and thus tdiprotectstudentsagainstextremismo (MCQ09)

Theteachingof' historythereby appears as haviobjectivescloseto thoseof transitionaljustice
itself, particularly around guaranteesof nonrepetition and protecting againstthe return of

dictatorship.Very aware of this dimensionthat could guide the course ofhistory, teachers
interviewedconsiderthat"to teach history isndeedto seepastmistakesandnotto repeatthem.
It is developinga senseof responsibility:havng a retrospectiveview makesit possibleto link

whathappenedhenandwhatis going to comén the future' (MC40)

3. Adopt new methodsof teachinghistory

Teachersemphasizé the needfor M e w p e d aejter guitesl o Ghe objectivesof the
teachingof history, and the use of alternative support such ddrama,role plays, research,
excursionsandyvisits." (MC40) Anotherhistoryteacherin Gafsainsistson: "a new approachar
from any conventional chronological mode of teachind' (TM09) To make this work,
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intervieweesagreeon theadopton of interactive, participatorymethodsand course to better
interestthe student and to put an end to the frozen imageand abstradbn of history. The

proposalsconcerningthesenew methodsare many andvaried. Someput the emphasison field

visits, e.g. ahistory teacherin Gafsa "Visits are of greatimportance,it is a discoveryfor

studentspbutdue to dack of financialmeans such travels are no longeossible Sothe studens

only study the theory of history" (MC05) A Soussehistory teacherstresseghat trying "to

undertakeinitiatives with studentswith guidedtours of museuns remainsa liability. Students
take parusingtheirown means' (MC13)

Enriching the coursewith audiovisual mediais also an interestingand interactive teaching
method "To seea documentarycan be a greatway to assimilateinformation, while now the

studentreceivesinformation only to pass an exath.MCO05) Moreover, "educationthrough
images allows an objective readingof history. The teacher'srole is to enablestudentsto be

objectiveandto teachusing Tunisian films, foexamplea testimonyof thelife of the Beys.The

imagecanbe a tool to understandistory. Film clubsarebeneficialto the student’ (MC15) To

facilitate an interactiveand participatoryeducation severalof the interviewedteachersuggest
creating or supporting sucbtlubs in schools."Clubs can be beneficial for the studentto

assimilatethe principles and encourage im to appreciatethe material being taught” (MC18)

Therefore,"art teachersnustorganizeclubs' (MC37 andMC12) However,this approaclraises
the issueof the lack of time and financiakhvailability of teachersOne solution would be "to

organizeactivitieson Wednesdayfternooms andhopeto find time for them" (MC08) Whatever
methodis adoptedwhat isessentiafor teachersnterviewedis to engagen moredebateandto

promotethe interactivity of studentsfinew methodologiesn a participatoryapprachd (MC27).

A history teacherin Sousseunderlinesthat "Dictation makes no sense,especially when
everythingis within reachof the hternet...There must be a classdiscussionguided by the

teacher.. Studentinvolvementcan help learnng.” (MC36) A civics teacheiin Gafsaconfirms
that it "needsa projectin which students participateesearcing collective memory, visiting

libraries, consultinghistorical works andthe Internetaccordingto the meansof high schod, or

making theatre piece€s(TM06)

A Framework of Reform

The resultsof interviews emphasizethe needfor a participatoryand scientificreform of the

teaching contentarriedout underthe responsibilityof the Tunisian $ate."There is a neefbr a

gatheringof intellectual elites and of civil society to achievereforms effectively. It takes
teamworkto move forward...but it takescompromisefor the truth to be revealed Becausehe

camouflagdrom the statemayaffectcitizens,we musttell thetruthandbehonest' (MC02) The

teachingof history is intrinsically linked to the right to truth andthe unfolding oftransitional
justiceandits quality, especiallyconcerningecenthistory,depeng on the effectiveperformance
of this difficult process.The research of th&ruth and Dignity Commissionin particular,the

individual and structuradesponsibilitiest is mandatedo establishits historicalinterpretatiorof

the context of seriousviolations of humanrights, should inspire a deep reform of history
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textbookcontent.fiThere is aneedto institutionalizethe preservatiorof memory,it is up tothe
stateto do his, not civil society” (MC41) Anotherteacherbelievesthat "an independentand
neutralCommissiofl (MCO06), as theTDC, shouldbe in charge of thisork, which shouldn any
casebe conductedoy specialistsThus,a historyteacheiin Gafsathinks that "it is necessaryo
involve historiansand researcherso undertakethis work of reform, in coordinationwith those
leadingtransitionaljusticewho are collectingomplaintsfrom victims. Historiansmustwork on
documentsand testimoniesto revealthe hiddentruth® (TM04) and finally integrate minority
memoriesandtheviews of victims into the nationalnarrative.

10. Recommendations concerning the process of memory

Teachergnterviewedin Sousseand Gafsasaw a very importantrole for the conservation of
memoryin general.This objectivewasclearlyformulatedandsynthesizedy a historyteacheliin
Gafsa,who thinksthat"memorythatbringspeopletogethercanprotectus againstextremismand
build love for our country" (MCO09) Teachersfeel that some memory elementsmust be
particularlypreservedandthattransitionaljusticehasarole to playin this conservatiorprocess.

What Memory to Preserve?

Teachersemphasizahe needto preservejn particular,neglected or marginaliseelementsof
memoryin the collectivehistorytold in textbooks.This refersto theideaof MauriceHalbwachs,
who fearsthatmemoryunrecogniseth the public spacds at riskof disappearing.

1. Preservethe memory of local figures or those less knowrfrom the regions

In particdar, local and regionalfigures who actively participatedin the independencstruggle
andseemforgottenin the national narrativehould,according tdeachersbebetterrecognizedn

history lessons This implies alsamentionng Bourguibaless "We must know the figures of

historyandthe historyof regionssuchasKairouan,or Mahdid' emphasizesneteache(MC33),

alsoindicatingthatsuchrecognition ofistorycanplay a rolein the symbolicreparatiorof these
regions "The contribution of the regionsto the strugglefor independencethe lesser known
figuresfrom the region..mustbe giventheir true valueto not beforgotten.!" (MC14) Embedling
thememoriesf these regionadctivistsof the revolutionandtheir dnartyrd&would alsobe away
of giving the areastheir rightful placein the narrative of independencend the struggle for

freedomatthe nationallevel, after years of marginalization

2. Preservethe memory of groups

Thoseinterviewedput the emphasison the needto preservahe memorynot only of individuals,
but alsoof groupsor institutionswho strongly contributed to this fighor independence and
freedom both during the period of French colonizationand after. For instancethe teachers
interviewedmentionedthe fellagas the labaur movement political parties,but alsothe martyrs
andwoundedof therevolution.A historyteacheilin Soussecallsin particularfor a"focusonthe

55



fellagas and the relationshipbetweenthe tradesunions and the Destourparty, as well asthe
armedresistancé (MC24)

3. Preserve everydaymemory,the memoryof6 or di naryé peopl e
Typically, history tends to onlgreserve the memoxry f greétmer most ofterthevictorsof the
past or of exceptionakvents Many of the teacherimterviewed however expressea desirefor
amorehumanisedind embedded form distory, presenedfrom ananthropologicaperspective
focusing in particular on local eventsand real charactersstrongly rooted in their area(e.qg.
teachers,doctorg ), symbolsof work andrigor who could, as such, be an inspiration for
students.A history teacherin Soussethus considersthat it is necessaryto: "focus on oral
history... history owned by families or institutions” (MC25) Thee are manylevels of
entanglemenbetweenhistory and memory. A history teacherin Sousseefersto the Bedouin
heritageof some Tunisian families and regretsits absencerom official history: "Thereis a
mannerof speakingsomeproverbswe usethat are quite interesting,becausehis rural heritage
is specifig” (MC22) sheemphasiss

Memorialization processes

1. The necessaryestablishmentof truth

Forall thos interviewed the history teaching reform andemorializatiorprocessequires, first,
the completeestablishmenof the truth. Indeed,"one mustrevealthe truth to preservememory.
We mustarchivethe truth and preservat throughspecializedcentes. This canonly take place
afterreconciliationandprosecutiori’ (MC26) Thereform of historyteachingandtextbooksthus
naturallyfollows the procesof transitionaljustice.

2. Documentation and archiving

Establishingthe truth requiresa long-term processof documentingarchiving, classifying,and
analysng the variousstatementsind testimoniesoral or written, which give it its texturesThis
is atthe heartof thework of the TDG andit is therefore onlynaturalthatthis memory,including
that of victims, is integratedwithin the national history and transcribed iduture textbooks
Testimonies could contribute to giving history iteal fi t e x t"Tihe ¢ranscripton, the
collection of evidencethrough questionnairesn order to write a piece of history... Such
initiatives encouragefuture researchby establishinga direct contact with history, which
strengthen<itizenshig' (MC32) But history is also that of the witnesses Indeed"We must
make recordingof those peopl¢hat arestill alive in orderto preserveour narrative memory"
(MC41)

Yet suchan effort also requirespolitical will, somethingwhich still seemsto be lacking "We
needto preservememores by archivingthe documentationthereare so manylost documents;
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we must digialise them” (MC04) The teacher adds that it gt is necessary tarite andto
registerfactsto preserveour memory.We could nake documentaries"he suggestdVhen the
State does not adhis initiative is oftenleft to local civil societyactors asis the case according
to anotherteachey with regards tothe preservationof the heritageof the medinaof Gafsa
(MC27).

3. Institutional cooperation

Evenwhere it is an official processrgoinghowever memorializations notonly something for
thestateto implement This work alsoinvolvesbroadcoordinatiorbetweerthe TDCandvarious
public stakeholdersIn this context, a history teacherin Gafsa suggests i Gordination is

requiredbetweenthe Ministries of Education,Culture,of Interiar, the nationalarchivesandthe

TDC in orderto tell the story of the pastto the next generationTunisiawasa French colony
therearepeoplewho experiencedhe eventsof the S:condWorld War andhaveknowninjustice
duringthe times that followedheydo notwantcompensatiofbut recognition” (MCO1)

Civil society aganisationscan contribute to these efforts, but they remain limited due to
financial issues "l was the presidentof the Associationof youngresearchersf history at the
time," recallsateacheifrom Sousse"l wantedto havea local office for theassociationa library
with the archives of Sousseand a cultural cente to preservecollective memory, to invite
educatedoeopleand listento their stories aspart of a club... It has remaine@ dreambecause
culture is no longer the priority of people,but | still have hope" (MC22) These association
involved in the preservationof memory should be better supported particularly at a regioral
level, "We mustpreservehistoryandarchiveit. The associatiorfor memorytargets these events
and makestranscriptiors of the testimonie$ (MC25) saysa teacherin SousseHe further adds
thatthereare:

Several people interested...an association has collected documents, photos. The
association for locahistory andmemoryin KalaaSghiraworkedon an exhibitionanda
documentaryaboutthe centennialof Bourguib@ s s @ridaworkshoppresentedhe
teaching tools from 196Q There was a presentationof canteenequipment pers,

textbools, classphotos,it is away of engagingvith students..It wasa greatinitiative to

get togetherwith senior citizens andememberour history.. | t @vgay of preserving
collective memory. There are personalphoto albumsthat are in the handsof several
people andthatshouldbe preservedhrough locakssociationgMC30)

Halfway betweenthe private and the public, both personaland collective, the preservation of
memoryis, indeed.everyone'dusinessRegional,individual, familial or groupmemoriesareall
elementghat togethey constitutethe variousfiguresof the historyof Tunisia.
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What memorialisation tools to use?

Teacheranterviewedexpressed preferencefor the promotionof museumsas vectorsfor the
circulationof collective memory,but without forgettingotherforms of memorializationsuchas
festivals,public ceremoniesgsndmonuments

4. Create schoolmuseums

Many teacherscomplain that studentsare unawareof the living issue ofhistory and think,
according to them, only afettinga goodgradeout of their courseCreating asschoolmuseund
to promotethe culture of studentsandto motivatethemto learnmore concretelythe history of
their country,includingthroughthe collectionof oral testimonyor the exhibition of objects from
the pastcould bean interestingway to generatesuchinterest ™l t 6 s n e createsloaol y
museumso learnfrom the physicaltracesof history’ (MC33). "Preservinglocal memoryis a
first steptowardsregionaland maybeevennationalremembranceWe can startby preserving
ourlocal folk song andgraduallywe will work eachtime onanewthemé, suggestone teacher
(MC39). This useof physicalmemoial supportor materialdo t r aseemgpadticularlypromising
for rethinkingtheteachingmethodologyof historyin Tunisia.

5. Regionaland localmuseums

However,severalhistorical elementsoutlinedin currentmuseumsshouldbe updatedaccording
to historyteachersin Gafsa,we suggesto "establishmuseumshatarenot limited to prehistory
but alsoincluderecenthistory, the way people were dressingy eatingat the time ofBourguiba
or of the Bey. Last year therewas an exhibition of old photographof LakhdherSouid®® we
must protect these photos of agricultual and mining tools. they arespecific tothe mining
region.' (MCO08) Anotherhistoryteacheiin Gafsasuggestedhatwe shouldnot belimited to the
A u s whistbryof Gafsa,including that of phosphatemining, but seekto highlight other, less
known characteristic®f the region,for instance by'seting up a regionalmuseumas part of a
cultural heritagepreservationpolicy. Since the discoveryof phosphaten Gafsanothing has
changedthereis a museum, butit is dedicatedo the history of phosphatewhile the regionis
rich in other aspects as wellherein an ancientRomansite at Snad.We needto createa
museumthat coversthe whole history of theregion includingits tribal nature’ (MCO1) The
preservatiorof culturaland anthropologicahemory,but alsothat of recenthistory - suchasthe
revolt of 2008- is alsoamongthe proposalsf the interviewees

6. Festivalsand memorial days

A civic educationteacherin Gafsafound that recording theliving heritage of the region,
including folk songs could be enhancedhroughfestivals and national days of remembrance
"ForexampleL a z h ar  Bdmgowo thelb@adriots is currently returningto our collective

100 Reference to anxéibition of phote of Lakhdar Souid held in Gafsa in 2QTFhese pictures reflect the heritage of the Gafsa

region, includinghetools used in daily life and scenes of life.
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memory:fortunatelyit wasrecorded as a wayto preserveit. Recordinghelps topresere ou
memory.And why not install nationaldaysto celebrateour culturalmemoryandour heritagé”
(MC29)

7. Sites of memory

A history teacherin Gafsa gives more importanceto statuesand monumentsas historical
symbolsof recognitionand credits thiseffort mostly to civil society: "It is the role of civil
society,throughstudycenters or a museunto preservanemory” (MC02)

Memory and Culture

The interviewedteachersemphasizan particularthe duty to preservethe artistic and cultural
memoryof the country,stressing the need to integrat@pularcultureinto the curriculum andof
creating more locdestivalssupportecandfundedby the Ministry of Culture.

1. Preservecultural memory

Culture is essentiaffor the preservationrof memory: "Through books, art, theadre plays... We
needmoviesand songsto celebrate althe figures of the country. Men of culture are not very
interesting for history and historians... Culture is a preservationmechanismof collective
memory" (MC17)

2. Integrate popular culture into schoolcurricula

Many teacherghink that popularculture shouldbe partof this new curriculum:"The integration
of thethemescelebratedy popularpoetsin schoolcurriculais important” (MC34). "It demands
alot of effort andthe establishment dferitageprotectioncells. On Facebookthereare several
groupsinterested ingchan effort this mustbe supportedy otheractivitieson the groundshat

arebeneficialto the studentandcitizen a play, the study of traditions,folk songs..The Ministry

of Cultureshouldencouragdestivalsto integratetheseactivitie®  @dpleprefertheir traditional
heritageand thepopularpoetsto mainstream culturéhdr integrationinto the schoolcurricula
is therefore veryimportant.”(MC34) "We cantalk of the story of Ben Ali Ghdehomthrough
popularpoetry. The oral is importantasa living memorythatstill exist, and t is necessaryo

support it! (MC15) fiThe courseallows usto useold conceptsn orderto know our intangible
heritage(popularpoems for example)' (MC13)

3. Ensure amemory componentin festivals

The Ministry of Culturehasa role to play in the preservatiorof popularculture and heritageof
memory including throughthe organizatiorof festivals:indeed,"the Ministry of Cultureshould
requirefestivalsto integratetheseactivities" (MC34)
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11. Memory, History and Transitional Justice

Recognizingthe importanceof the processof transitionaljustice and its links to history and
memory, teachersinterviewed repeatedly presentedtheir recommendationsfor a better
integrationof historyandmemory,emphasisingherole of the TDG but alscacademiaesearch,
theneed tdbetterpresere collectivememoryandhistoricalwork.

1. The work of memary and transitional justice

Compliancewith the principlesof transparencyneutralityand objectivity appeas askey to the
succes®f memorializatiorwithin transitionaljusticemechanismsgspeciallythe TDC, although
some teachers also stressedahallengs of maintainingsuchimpartiality. The complextangle
of history and memory, individual or collective, naturally influencesthe readingof objective
facts.Thus,"there must b&ransparencyor this proces to succeedl amfor the prosecutiorand
the judgement of peoplevho have committedviolations. Reconciliationwill follow naturally”
(MC27) Indeed, it is only fiwhen such mechanismgespectthe principles of objectivity and
neutrality that such reconciliatiorwill be possible'(MC27) In the areaof memoryand history
research in particular, it is importantto fight againstany attemptto politically exgoit or
manipulate facts

2.Roleof the TDC

Many teachersbelieve that the responsibilityfor implementingtransitionaljustice in Tunisia
restsfirst with the TDC. A historyteachelin Sousséhopesthatthe TDC will be objectivein its

work andthat it will formulate specificrecommendation$or educationalreform basedon its

research:'The TDC must evealthe truth objectively An academicand schtarly rewriting of

the pastis necessaryreflecting the importanceof some of thehistorical or political figures"

(MC25) This reformwill beto the benefitof the victims, whosememoryis still absentfrom the

main narrative conveyedin textbooks: "There are many victims (individuals, groups and
regions),one mustrevealthe truth about themand recognizethe injustice that was doneThe

TDC can help to ease tensiors and to rewrite history objectively, thereby promoing

reconciliation tolerance' (MC33) The TDC is howevernot without its critics, somesayingthat
it "shouldensurerights but thosehave beenhijacked” (MC32) Othersemphasizeéhe needto

respectthe stagesof transitional justice in order to achieve reconciliation and to preserve
memoryobjectively "We mustrevealthe truth, theninitiate criminal prosecutios andarrive at

reconciliation theseare the procedureso preserveour memory" (MC43) "The TDC must
correctthe interpretation ofiistoryto achieveits aim, in orderto ensurefairnessand recognition
to everyoné' (MCQ09) The work of the TDC thereforeconstitutes an importantbasisfor future

historicalresearch.

3. An academicrewriting of history

The objectiverewriting of historyremainsthe most frequentdemandof teachersn bothregions,
demonstratingthe inadequacyof current research:"We need an academicand scholarly
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rewriting, to demonstratéhe importanceof other politicians historically," (MC25) and thusto
betterreflectsTunisiancollectivememoy itself, in all its complexities

12. Summary of recommendations

1. Teachrecenthistory and focus on the transitions experiencedby Tunisia, including the
revolutionandthe periodof BenAli;

2. Teach elements dfistoricalmemoryhithertoignoredor marginalized especiallyin the fight
for independencandthe oppression dfguresopposedo Bourguiba;

3. Teachlocal andregionalhistoiies,andnot only national;

4. Highlight the historicaltensionsanddifferentinterpretationsf history by promotingnuance
andcritical analysisby studentsto fight againstanypolitical exploitationof the past;

5. Teachhistoryotherthanthe political, including thesocial,culturaland economidtistory;

6. Puttheteacherat the heartof reform, by promotingtraining and by makinghim a key figure
in history.

7. Set new goals for the teachingof history, including the formation of civic and critical
thinking, andencourageliscussionparticipationand debatén class;

8. Adopt new methodsof teachinghistory, including mobilizing newtechnologiesor usingoral
testimoniesa n tveddhistory;

9. Preservethe memoryof lesser knowrocal or regionalevents or peopleptbreakwith the
centralizationof Tunisianhistory, andto contributeto challenging thesymbolicmarginalisation
of theseregions,including throughthe creationof museumsand festivals of remembrancen

theseareas;

10.  Preserveghe memoryof groups and institutionsiot just thatof individuals

11. Preserve everydaynemory,the memory of drdinaryd p e ofpdhilg and popular
culture,andusethatliving memory tosupport thainderstandingf contemporaristory;

12.  Actively link the teachingof history to the transitionaljustice processjn particularthe
searchfor truth, andinvolve teachersarly onin the developmenanddisseminatiorof the work
of theTDC in thisarea;

13. Cooperatewith the associationsof civil society on the groundand relevant state
institutionsto promotea newunderstandin@f history,includingthroughthewriting of reformed
textbooks.
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Appendix 1. ResearchMethodology

A qualitativeapproachwas usedto explorethis themewith two separategroupsof teachersof
history andcivics:
A One group correspondso a ratherprivileged sphereof Tunisiansocietyin a region historically
associateavith Bourguibism:the Sahel,andspecificallythe city of Sousse;

A The othercorrespondso a moreeconomicallymarginalizedcategoryof the countrysubjecedto
delayeddevelopmentand markedby various social challengesthe Southwestspecifically the
city of Gafsa.

Semistructuredinterviews were conductedwith teachersin thesetwo regions,who do not
necessarilyconstitute6 v i ¢ diieathysbat are ratherthe main actorsin the transmissionof
knowledge,particularly of history and civic education,and are thereforealso involved in the
processof transitionaljustice. Ratherthan specific questionnairesthe study benefitted from
longerandmoreflexible interviews,recallinga form of oral historyof those interviewed

Thechoiceof this populationasthe object of oufield enquiry wa guidedby severakeasons:

A College and secondaryteachersare a major vector of transmissiorof knowledgein the field of
historyandcollectivememory;

A Teacherdavedirect contactwith future generationsind canaffect their perceptionof historical
elementsandtheirindividual andcollectivememory;

A The evaluation oprogranmes by teacherss very importantin the contexto f reaons@eratiod
of memory and an eventual Gewriting of historyd associatedvith the processof transitional
justice;

A Teahing history doesnot meana wholly detached perfectobjectivity. Indeed,taught history
reflecs some6 p e r s o n aflhistarieatelententdy the teaches. It is thereforeimportantto
evaluatethis interactionbetweernd o f fhistorydantithe personamemoryof the teacher

To facilitate accesgo the inhabitantsof the areasstudied,initial contactwith membersof civil
society was made during the first exploratoryvisits, to act as intermediaryfor contactsand
appointmentsvith teaches of historyandcivic educationn theseareas.

The sampleof respondentsvas preparedby the methodof snowball samplingthat facilitates
accesdo future respondents from existing ones.

Demographicsof respondents

In all, 46 teachersfrom both regionswere surveyedfor this study. The avera@ duration of
interviews was 45 minutes and all interviews were recordedwith the oral consentof the
respondentsywho however askedthat they remain anonymous.The nameswere coded for
analysis. All interviews were conductedin Tunisian dialect and audio recordings were
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transcribecandtranslatednto French thusconstitutinga raw databaséor analysis.The method
of inductiveanalysiswas conductedn this studyusingthe iterative codingof databasedon the
frequencyof terms,for selectingon the basisof the passageeelevantcitationsfor the subject.

Sousse

A total of 23 eachersvere interviewedn Soussel16 menand4 womenwho teachhistoryand

two men and one womanwho teachcivic educationin high schoolsin Sousse Among these
teacherssomeare active and are agedbetween40 and 57 years while othersare retired and

agedbetweers0 and72 years.Thefieldwork wasconductedrom June3 to 8 and20to 22 2016

and the institutions visited in Soussewere: pilot school Sousse,Ezzaouiaschool, Sousse
Museum Soussd=zzahrahigh school,and Hammam Sous$égh school.

In this study, research data on education in Sousse was usedto give the following datd® 1% for
the year 2015 to 2016 (excluding pilot high schools and technical schools):

For primaryeducation:
A Numberof schools 180
A Numberof students 67181including32283girls
A Numberof teachers 3487including2492women

For preparatoryandsecondaryducation:

A Numberof colleges 37

Numberof secondangchools. 26

Numberof mixed schoolspreparatoryandsecondary) 5

Numberof teachergsecondangchoolsandcolleges). 4181including2,400women
Numberof collegestudents 28,730including 14,485girls

Numberof secondangchoolstudents 25,059including14,686girls

Numberof civic educatiorteacherg¢secondargchoolsandcolleges) 143including91 women
Numberof historyteachergsecondargchoolsandcolleges)259including 104women

> > > > > > > P

Gafsa

23 teachersvere interviewedn Gafsa,namelyl menand3 womenwho teachhistoryand2 men
and 4 womenwho teachcivic educationcollegesGafsa. Someteachersare active and aged
betweent0 and57 yearsold while othersareretiredandagedbetweer60 and72 years.

101 For higher education and according to data on the offisi@bsite of the town of Sousséttp://www.commune
sousse.gov.tnfichiffre.php) the results are as follows :number of faculties 3; number of senior high schools: 11 ; nurdger of
schools are :3 ; number stfudents: 34,500.

192 The Directorate General for Researéfanning and Information Systern§the Ministly of Education, SchoolStatistics of
Soussedagion" May 2016, in Arabic.

63


https://translate.google.com/translate?hl=en&prev=_t&sl=fr&tl=en&u=http://www.commune-sousse.gov.tn/fr/chiffre.php
https://translate.google.com/translate?hl=en&prev=_t&sl=fr&tl=en&u=http://www.commune-sousse.gov.tn/fr/chiffre.php

The fieldwork was conductedrom 17 to 24 May 2016 andthe establishmentsisited in Gafsa
were: Ibn Rachedhigh school, Hmida WahhadaCollege Houcine Bouzayenehigh school
ChabelCollege,El Houdaprimary schoqllbn Sinahigh schoal

In this study,researcidataon educatiorin Gafsawasusedto give the followingdatd**' for the
year2015to 2016(excludingpilot high schoolsandtechnicalschools)

For primaryeducation
A Numberof schools: 186
A Numberof students 33,507including 16,130girls

Ve

A Numberof teachers 2476including1159women

For preparatoryandsecondaryducation:

A Numberof colleges. 23

Numberof secondargchools 20

Numberof mixed schoolgpreparatoryandsecondary) 18

Numberof teachergsecondarpchoolsandcolleges). 2983including1306women
Numberof collegestudents 16164including 7860girls

Numberof secondargchoolstudents 16,076including9446girls

Numberof civic educationteachergsecondaryschoolsand colleges): 95, including 45
women

A Numberof historyteachergsecondargchoolsandcolleges). 202including63 women

> D> > D> > >

Supporting associationsand partners

During the study the association @afsa Citizen®) expressedtheir need to produce a
documentaryand organizean exhibition on the Affairs of the Protectoraten the Gafsaregion.
The Barometerproposedto supporttechnicallyand logistically this associatiorto produceits
documentaryndorganisets dissemination

103 por higher education and accorrding to the concerned institution, 2014, in "Governorate of Gafsa in 2014 figures ,"the

Ministry of Development, Investment and International Gmagion, South Development Office, pp-56, there were the
following results: the number of establishments: 8 institutes and faculty, the number of teachers: 1123, the numbetesf gradua
2373, the number of students : 9728.

104

The Directorée General for ResearcRlanning and Information Systemo$ the Ministry of Education, School Statistics of
Sousse regidnMay 2016 (in Arabic) .
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Appendix 2.

List of personsinterviewed

MC 1 M history teacher Gafsa MC 24 M  |history teacher Sousse
MC 2 M history teacher Gafsa MC 25 M  |history teacher Sousse
MC 3 F historyteacher Gafsa MC 26 M  |history teacher Sousse
MC 4 M history teacher Gafsa MC 27 F [civic education Gafsa
MC 5 F history teacher Gafsa MC 28 F |history teacher Gafsa
MC 6 F civic education Gafsa MC 29 F |civic education Gafsa
MC 7 F civic education Gafsa MC 30 M |history teacher Sousse
MC 8 M history teacher Gafsa MC 31 M  |history teacher Sousse
MC 9 M history teacher Gafsa MC 32 F |history teacher Sousse
MC 10 M history teacher Gafsa MC 33 M [Teacher Sousse
MC 11 M history teacher Gafsa MC 34 M  |history teacher Sousse
MC 12 M history teacher Gafsa MC 35 M [Teacher Sousse
MC 13 M history teacher Sousse MC 36 F |history teacher Sousse
MC 14 M history teacher Sousse MC 37 M  |history teacher Sousse
MC 15 M civic education Sousse MC 38 M [civic educdion Sousse
MC 16 M history teacher Sousse MC 39 M [Teacher Gafsa
MC 17 F civic education Sousse MC 40 M [Teacher Gafsa
MC 18 F history teacher Sousse MC 41 M  |history teacher Gafsa
MC 19 M history teacher Gafsa MC 42 M [Teacher Gafsa
MC 20 M historyteacher Gafsa MC 43 M  |history teacher Gafsa
MC 21 M history teacher Sousse MC 44 M  |history teacher Sousse
MC 22 F history teacher Sousse MC 45 M  |history teacher Gafsa
MC 23 M history teacher Sousse MC 46 M  |history teacher Gafsa
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Appendix 3. Questionnairefor teachers

. General information

1.1. Last name / First Name

1.2 Age

1.3 Sex

1.4 Geographical origin (Governorate, delegation, city)
1.5 Main source of income and income level

1.6 Education, graduation and graduation date

1.7 Are you a member of an association or union?

1.8 Do you or did you exercise a political activity? What?

Il.  Teaching activities

2.1 What is the subject you are teaching and what classes?

2.2 What textbookdo you use manual? Why? What do you think of it?

2.3 Have you always used this textbook or have you changed recently? Why?

2.4 Do you teach your students recent history? How far will you go back?

2.5 Recent history programmes: Are there elements that seem more difficult to teach than
others? Why? What is the reaction of students to these elements?

Ill.  History and memory

3.1 What do you consider the dominant narrative of recent history as currently taught? (

3.2 Hasthere been a history of change since the revolution? If yes what?

3.3 Do you think that the historical narrative conveyed by textbooks is in line with individual and
family memory of your students?

3.4 What are the historic elements that have particularly marked your area? How are these
commemorated today?

IV. Bourqguiba's place in history and collective memory

4.1 Do you cedicate courses to former President Bourguiba? If so, what place doeshe occupy
in relation to other elements

4.2 What is the dominant narrative that you pass on ito students?

4.3 Doe shis historical narrative reflect your own memories and your perception of Bourguiba?
If not, how? Why?

4.4 How is Bourguiba generally perceived in your area? Are there different views and
interpretations of his legacy? Why?

4.5 What is the dominantmemory of this period today in your area? What are the most salient
points that emerge (events, accomplishments, critiques ...) ?

4.6 How is it that memory constructed and maintained today (ceremonies, commemorations,
street name ...) in your area?

4.7 Do you think the revolution has changed this dominant perception? If so, how?
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V. Recommendations

5.1 According to you what are the recent elementsof history that need to be better taught or
taught differently?

5.2 Do you think it is possible to reconcile the memories and conflicts of historical interpretation
around the figure of Bourguiba? If yes, how?

5.3 Do transitional justice mechanisms, including the TDC, have a role in this process of

reconciliation of memories and stories ?
5.4 What other actions (commemoration project, public debates...) would be possible ?
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Appendix 4. The textbooks

History textbook for students in the 6th yearof primary school
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List of authors
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Table of contents
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History textbook for students in the 9th year ofprimary school

Front page

76


















